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   Abstract 

The following project is based on a qualitative intrinsic case study, which aims at 

exploring and analyzing the contributions of printed material in the teaching of English as a 

Foreign Language in four public and primary schools from rural and urban areas of Saboyá, 

Boyacá. It is developed due to the changes of undergoing distance learning between the 

months of June to November of 2020. The instruments used to collect information were a 

survey, a structured interview, and the printed material that teachers designed. The findings of 

the study showed the decision-making process that teachers carried out when planning their 

classes, including topics from other subjects, which is known as Content and Language 

Integrated Learning (CLIL). In addition, the printed material’s design was suitable to achieve the 

class’ objectives and helped students to improve their fine motor skills and language 

vocabulary.  

Keywords: Printed materials, Teaching English as a Foreign Language (TEFL), Distance 

Education, and teachers’ perspective on this. 

Resumen 

El siguiente proyecto se centra en un método de investigación cualitativo llamado 

estudio de caso intrínseco, en el cual se pretende explorar y analizar las 

contribuciones del material impreso en la enseñanza del inglés como lengua 

extranjera, utilizado en cuatro instituciones públicas y primarias del área urbana y rural 

de Saboyá, Boyacá. Esto se desarrolla debido al aprendizaje a distancia que se llevó 

a cabo entre los meses de junio y noviembre de 2020. Los instrumentos utilizados 

para obtener la información fueron una encuesta, una entrevista estructurada y el 
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material impreso que los docentes diseñaron. Los resultados de este estudio 

reflejaron los procesos de toma de decisiones que los profesores realizan al preparar 

sus clases, incluyendo temas de otras asignaturas, conocido como Aprendizaje 

Integrado de Contenido y Lenguaje (CLIL por sus siglas en inglés). Además, el diseño 

del material impreso fue apropiado para alcanzar los objetivos de la clase y ayudó a 

los estudiantes a mejorar sus habilidades de motricidad fina y vocabulario.  

Palabras clave: Materiales impresos, Enseñanza del Inglés como Lengua Extranjera 

(TEFL) por sus siglas en inglés y perspectiva de los profesores sobre el aprendizaje a 

distancia. 

Résumé 

Le projet suivant est structuré sur une méthode de recherche qualitative appelée : étude de cas 

intrinsèque et a comme objectif explorer et analyser les contributions du matériel imprimé dans 

l’enseignement d’anglais langue étrangère, utilisé dans quatre institutions publiques primaires 

de la zone rurale et urbaine de Saboya en Boyaca, Colombie. Ce projet a été développé à 

cause des changements de l’enseignement à distance entre juin et novembre 2020. Les 

instruments utilisés pour la collection des informations ont été une enquête, une interview 

structurée et les matériels imprimés conçus par les enseignants. Les résultats de cette étude 

ont reflété les processus de prise de décision que les enseignants utilisent lors de la préparation 

de leurs cours,  en incluant les sujets d’autres matières, ce type d’enseignement est appelé 

Apprentissage intégré du contenu et des langues (CLIL). En plus la conception de ce matériel 

imprimé a été utile pour réussir les objectifs d’une classe, de la même manière il a aidé les 

élèves à améliorer leurs aptitudes de motricité et vocabulaire 

Mots clés : Matériaux imprimés, Enseignement d’anglais langue étrangère (TEFL), Perspective 

des enseignants sur l’apprentissage à distance 
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 Introduction 

In 2020, teachers and students had to adapt new strategies to continue their classes in 

distance learning because of the quarantine period; some of them opted for virtual sessions or 

printed materials that were delivered to the students. For the following project, we decided to 

work with teachers’ materials that were used from the months of June to November of the 

mentioned year. We believe that working with teachers and the printed materials they created, 

will help us to have a better understanding of its contributions in TEFL. Therefore, this study is 

developed under three main constructs, which are printed materials, teaching English as a 

foreign language (TEFL), and teachers’ perspectives on distance teaching. The first concept 

“consists of all written material, excluding non-print resources, which convey planned course 

information. Examples of printed resources include, but are not limited to: textbooks, workbooks, 

reference books, magazines, newspaper, and journals.” (History Philippine Normal University 

[HPNU], 2015 p. 1). Secondly, the International TEFL and TESOL Training (iTTT, 2011, p. 2) 

defined TEFL as, “Teaching English as a Foreign Language. This term is predominantly used 

when English is being taught in a country where it isn’t the native language (for example 

teaching English to Spanish people in Spain)” (p. 2). The third element is distance education 

and teachers’ perspective on this, distance education is the form of teaching and learning that is 

characterized by the physical separation of educator and student in time and space, where 

interactive telecommunication systems are used to connect learners, resources, and instructors 

(Simonson, 2019). Finally, the importance of teachers’ perspectives refers to how they see and 

overcome this type of teaching and try to adapt a methodology to the student’s needs, bearing 

in mind their context and the type of interactions they can create.  

For this project, we worked with teachers of four different public and primary institutions 

in rural and urban areas of Saboyá, Boyacá to explore the contributions it had in TEFL. This 

article is composed of various sections, and it is organized as follows: introduction, statement of 

the problem, research question and objective, literature review, research design, ethical 

considerations, instruments for data collection, data analysis, and conclusions. 

Statement of the problem 

 

Due to the changes during the quarantine period in 2020, especially in the educational 

field, teachers had to adapt their classes to distance learning and they opted to deliver printed 

material. In that way, students could continue their English as a foreign language learning 
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process remotely. We wanted to explore the sources teachers decided to implement and its 

design for TEFL. 

 

Considering the above, we decided to analyze different aspects of the printed material 

such as the structure, activities design, implemented vocabulary, and the four English skills’ 

reinforcement in the tasks required by the teachers. Printed material was one of the pedagogical 

resources applied in times of pandemic, when students and teachers could not meet in a 

physical classroom and speed network was poor because of the internet connection. Due to 

this, one of the strategies teachers used the most during quarantine was to provide students 

with printed materials. Students received a copy of the activities and they had to read the 

instructions and solve the exercises. They had the teacher's support in case they had any 

questions.  

 

The population for this study were active teachers from different schools from the 

municipality of Saboyá, located in Boyacá Colombia, which has been working on the 

educational process of the students in the community. Some of the institutions belong to the 

urban and some others to rural areas. The primary school is composed of students between the 

ages of 4 to 10 years old. Teachers encouraged students to continue learning and practicing 

their English despite the changes presented in distance learning to proceed with their studies. 

Furthermore, teachers had to adapt and implement printed material such as workbooks, 

worksheets, and textbook copies. It is important to highlight that those materials are useful to 

overcome the objectives of an EFL class since the main purpose is to help students to explore, 

recognize and get familiar with any topic they will acquire. According to Lawrence, (2016): 

 

Instructional materials have been observed as a powerful strategy to bring about 

effective teaching and learning. The importance of quality and adequate instructional 

materials in teaching and learning can occur through their effective utilization during 

classroom teaching. Instructional materials here include all the tools that the teachers 

can use to make the learning more interesting and memorable. (p.16) 

 

Meaningful learning depends on how the information is presented, in the case of printed 

materials, all the instructions and guidelines require more attention because the feedback is not 

always given immediately. Education carries out more than the delivery of information, the idea 
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is to go beyond barriers and help students in wherever context they are. Table 1 shows the 

advantages and disadvantages of printed materials in education.  

 

Table 1: Advantages and disadvantages of printed materials in education (adapted from the 

Florida Center for Instructional Technology [FCIT] (2009)).  

 

Advantages Disadvantages 

● Extremely portable. Print materials 

can be used in any location. 
● High comfort level. Most students 

are very comfortable using print 
materials to learn. 

● Cost-effective. Print materials can be 

created and duplicated with little 
expense. 

● Readily available. Many distance 
learning courses can take advantage 
of existing textbooks, thus saving the 
time and expense of creating custom 
materials. 

● No interactions. Print materials do 

not generally provide built-in 
interactions. Additional technologies, 
such as e-mail, must be 
supplemented. 

● No audio/visual elements. Print 

materials are static and are not 
appropriate for teaching languages 
and visual concepts. 

● Require reading skills. If the learners 

are non-readers or language skills are 
required, print materials will not be 
effective. 

● Time delay. It may take days or 

weeks for the printed matter to travel 
between student and teacher. 

In this sense, this research aims to explore the contributions of the printed material 

according to the experience and perspective of the selected population.  

Research Question and Objective 

 

How has the use of printed material contributed to the teaching of English as a foreign 

language (TEFL) during the distance education between the months of June to November of 

2020 in rural and urban schools of Saboya, according to primary teachers' perspective? 

 

To explore the contributions of printed material in the teaching of English as a foreign 

language (TEFL) during the distance education period in rural and urban schools of Saboyá, 

according to primary teachers' perspective.  
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Literature Review 

In this study, we used some concepts that helped us support our research project. The 

three constructs used are Printed Materials, Teaching English as a Foreign Language (TEFL) 

and teachers’ perspective on Distance Education. These constructs were the main tool to guide 

our project because of their connection to the principal question and objective. 

 

Printed Materials 

 

It is reasonable to say that printed materials are all the written resources used in 

publications, documents, etc. They are always going to be found in magazines, books, 

workbooks, and more, also they can be described as papers that people can handle. Printed 

materials, “Consists of all written material, excluding non-print resources, which convey planned 

course information. Examples of printed resources include, but are not limited to: textbooks, 

workbooks, reference books, magazines, newspaper, and journals.” (HPNU, 2015, p. 1). On the 

other hand, (Chen Loyola [CL], 2013), said, “print materials stand out can be traced from the 

fact that these are time-effective and cost-effective.” (p. 1). To sum up, these tools are easy to 

use and understand, since the teachers and students are familiar with them.  

 

Printed materials have played an important role in education when teaching a new topic 

or language. These materials have helped teachers to use and create new resources where 

(CL, 2013, p. 1) pointed out, “Knowing the strengths and limitations of these print materials help 

teachers to appropriately select and use them for effective instruction”.  Moreover, printed 

materials support teachers because these materials encourage students to develop active 

reading and the recognition of different symbols. Additionally, “the use of authentic visual and 

printed materials such as graphics, illustrations, pictures, audio, and video in the foreign 

language classroom helps students to comprehend and facilitate students’ understanding of the 

concepts occurred in the assigned texts” (Pillai, 2010, as Darwish cited, 2014). For the reasons 

described and cited above, the implementation of printed materials in the classrooms must 

continue.  

 

To conclude, it is important to mention that these tools need to be updated every time 

teachers use them. According to Owiti, Omulando, and Barasa (2019) “It is important to 

investigate teachers of English language conceptualization of printed materials and how they 

would exploit the opportunities inherent in the classroom situations and learning environment.” 
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(p. 160). This must be done because materials need to be implemented according to the 

students’ needs and teachers’ perceptions, to get a successful implementation and teaching.  

Teaching English as a Foreign Language (TEFL) 

Teaching English as a Foreign Language (TEFL) is the capacity to share knowledge with 

others who do not use and practice the English language. This practice allows the exchange of 

cultural knowledge that enriches the personal and professional training of an individual since it 

manages to expand their global vision of another context. To introduce a proper concept about 

what TEFL is, it is necessary to revise the meaning of the International TEFL and TESOL 

Training (iTTT, 2011, p. 2) that defined TEFL as, “Teaching English as a Foreign Language. 

This term is predominantly used when English is being taught in a country where it isn’t the 

native language (for example teaching English to Spanish people in Spain)” (p. 2). From this 

perspective, TEFL requires the mastery of a sign system to ensure a proper instructional 

process. To summarize, TEFL is an activity in which new linguistic features are shared with 

those who wish to acquire new knowledge of this language.  

In addition, TEFL plays a meaningful role when teachers have to share their knowledge with 

their students. The effects of these practices on the development of students' English language 

are different depending on the context, age, needs, and interests. According to Macias F. 

(2010), Teaching English as a Foreign Language has been institutionalized in Colombia based 

on the nation’s development and insertion into the globalized world. English has been constantly 

associated with a requirement to experience progress and as an instrument for further 

professional development and economic growth. This is supported by Mejía (2004), cited by 

Usma (2009), who claimed that career advancement in Colombia is dependent to a large 

degree on English language proficiency. In a similar way, Vélez-Rendón (2003) says that the 

consensus that the English language has a role to play in Colombia’s advancement in the 

international arena seems to be growing. This assertion, adds Vélez-Rendón, has generated a 

trend in many Colombians to perceive those individuals without the English language and basic 

computer skills as illiterate today. (p.182). 

From this point of view, English has played an important role in our country’s academic 

system, for that reason it is relevant that teachers implement different resources in their 

pedagogical practices, to innovate and change traditional teaching methods to foster English 
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language in their students to reach global requirements. To sum up, teaching English as a 

foreign language in Colombia can open up spaces for learning improvement. 

On the other hand, teaching English as a foreign language in Colombia should be 

approached according to the context, infrastructure, didactic and technological resources of 

educational institutions. Many teachers and students lack the economic resources to access the 

virtual content they require for the development of their teaching-learning procedures especially 

in rural areas in Colombia. In this respect, McKay (2002) insists that in the teaching of ELF or 

EIL, “local educators should have control over how English is taught, implementing a 

methodology that is appropriate to the local context rather than looking to Inner Circle countries 

for models.” (p.119). 

In this sense, the teaching of English as a foreign language should be oriented from the 

perspectives, strategies, and approaches that each teacher practices. When teachers create 

their own material, they need to analyze how and why the material was designed in that way.  

(Malia, 2004, p. 59).  To conclude, they can use diverse types of resources such as printed 

material to continue with the students' academic processes and it needs a previous analysis in 

order to provide a more meaningful learning.  

Distance Education and teachers’ perspective on this 

 

“Distance education is the form of teaching and learning that is characterized by the 

physical separation of educator and student in time and space. It is an institution-based formal 

education, where the learning group is separated and where interactive telecommunication 

systems are used to connect learners, resources, and instructors” (Simonson, 2019). Distance 

education entails both synchronous and asynchronous modes of instruction depending on the 

needs and availability of the students. According to (Pol, 2017): 

 “The advantages of utilizing synchronous communication tools are that it facilitates real-

time collaboration, just like in the traditional classroom the student and the teacher may 

interact spontaneously and the participants can have immediate feedback from each 

other”. While “the advantages of asynchronous communication tools, its availability 

anytime and anywhere. Because students can access these tools 24/7, it provides them 

more time to study and reflect on the topics of discussion” (p. 233).  

It is important to highlight that distance learning does not mean exclusively asynchronous 

communication. 
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In her study Moore, S. (1997) mentions the perspective some teachers had related to 

distance teaching. The participants defined distance as a space that could be on the street or 

around the world. Also, they considered it an educational increasing opportunity to overcome 

some barriers and limitations.  

The role of the teacher was conceptualized under two broad categories. First, teachers 

saw themselves as content experts contributing to the course development, organization 

of content, and "setting boundaries for learning". They described themselves as being a 

"bridge" between new knowledge and practice. They clearly articulated a change in their 

role as they moved from course design to course delivery. Secondly, the participants 

identified a process role that had to do with their interactions with students. Much of their 

discussion centered around their roles in facilitating the learning process with students. 

Several of the participants reported that they felt they got to know many of their distance 

students better than their on-campus students. (p. 6). 

 

To conclude, distance teaching and learning play a crucial role in education today 

because it is an alternative way of continuing the educational process when there is an 

impediment to face-to-face learning. It helps keep organization in the EFL learning process 

without losing out on the instructional elements needed in a learning environment. To endeavor 

distance education to be successful, it is necessary for teachers to compromise the preparation 

of complete lesson plans, printed materials for students to carry out, and also synchronous or 

asynchronous instruction of the topics, depending on the needs.  

 

Research Design 

This study is based on a qualitative intrinsic case study which provides researchers 

opportunities to explore or describe a phenomenon within its real-life context using various data 

sources. According to Crowe et al. (2011), “An intrinsic case study is typically undertaken to 

learn about a unique situation. The researcher should define the uniqueness of the 

phenomenon, which distinguishes it from all others” (p. 2). In this way, this project aims to 

explore the contributions that printed material had in distance education in the teaching of 

English as a foreign language in rural and urban areas of the municipality of Saboyá from June 

to November in 2020 according to the teacher’s perspectives.   
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Context and population 

This study was carried out with a group of teachers from rural and urban areas from 

Escuela Normal Superior de Saboyá located in Boyacá Colombia, specialized in training 

teachers. The analyzed group was formed by teachers ranging in ages between 38 and 54 

years old. In terms of educational background, all the participants graduated from high school 

and most of the participants are professionals in different fields. Despite the changes presented 

in distance learning from June to November in 2020, teachers encouraged students to continue 

learning and practicing their English to proceed with their studies. Furthermore, teachers had to 

adapt and implement printed material to continue developing the cognitive, and formative 

aspects of the learning process because of the difficult internet connectivity. These conditions 

were an impediment for some students to participate in virtual classes since most of them lived 

in remote places and surrounding villages.  

Ethical Considerations 

The “Ley de Protección de Datos Personales” mentions, among other aspects, that the 

Data Protection Act has an autonomous nature that differentiates it from other guarantees with 

which it is permanently related, such as the rights to privacy and to information. As 

investigators, we decided to provide our participants a consent form in which the purpose of the 

study was explained. Once they were informed about this, they granted us permission to collect 

data by signing the consent form.  

It is worth mentioning that nobody was paid to participate in this investigation, no 

personal information about them will be published, and their names were changed to protect 

their anonymity. 

Instruments for data collection      

Qualitative research has a variety of methods to collect information from the participants, 

to describe and clarify some human experiences or an identified phenomenon. The usage of 

them depends on the objectives the research has. In our case, we identified that all the teachers 

had to adapt different resources to continue the classes in a distance learning environment and 

we explored the way they designed the material taking into consideration their personal 

experiences. We focused on the answers of four teachers, from rural and urban public 

institutions. 
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1. Structured Interview: There are instruments to collect and analyze information; one of them 

is the structured interview, which was one of the tools this research project used. Based on 

Formplus blog (2020) “The structured interview is a verbal questionnaire in which the interaction 

is limited by script and a fixed set of questions. Structured interviews can be conducted in 

person, over the phone, or through collaboration technologies such as chat.” (p.2), researchers 

could create a suitable questionnaire for getting expected information from the context. Then, 

this instrument was implemented to collect data regarding teachers’ experiences and their 

personal perspectives with the use of English printed material. 

2. Printed material: It is a type of document that is printed and the information is delivered 

through texts and diagrams. This instrument was used to explore the contributions made in the 

teaching of English as a foreign language in rural and urban primary schools of Saboyá during 

the distance education period. 

3. Survey: It is a technique for collecting information through a questionnaire. According to 

Story, M.D. et al. (2019) “Surveys provide evidence on practice, attitudes, and knowledge” (p.1). 

This enabled the investigators to develop an idea of the type of questions to be asked to 

compare, analyze, and conclude the information obtained during the study process. This 

instrument was a way to gather deeper information about the answers given by teachers in the 

structured interview. Furthermore, it was also used to analyze and compare all the responses 

and the printed material objectives and activities sent to us. 

Data analysis and findings 

 One of the objectives of this research was to explore the contributions of printed 

material to teach English as a foreign language in distance education from the months of June 

to November of 2020. In order to achieve this goal, researchers interacted with teachers and 

they answered an interview, a survey, and sent printed material in which they shared their 

experiences. Moreover, those instruments were explored and analyzed, finding the following 

categories.  

Teachers' material design to improve English vocabulary and fine motor skills. 

English vocabulary can refer to words, signs, symbols, and sentences that compose a 

language to express ideas and communicate either experiences or knowledge with others. 

According to Jackson & Amvela (2000) who were cited by Yu (2020). “Vocabulary is considered 
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as the synonym of lexicon and lexis and is defined as the stock of words in a given language. It 

plays an essential role in oral communication since words are the components of human's 

speeches”. (p.12).  

Likewise, teaching new vocabulary can also help to develop fine motor skills, which are defined 

as the ability we have to complete an activity that includes the muscles in our hands and our 

sight (Logsdon 2021). To illustrate this category, in image 1 the teacher created an activity 

based on the vocabulary of school supplies and also encouraged students to match the images 

with the names of the objects, with this association exercise we can evidence the development 

of the previously mentioned skills.  

Image 1 

 Activity for second-grade students about school supplies. 

 

(Printed material, Second grade, Teacher 1) 

 

Following the idea, during the interview, some teachers claimed that the way they made 

printed material more attractive for kids was through activities like images, comparisons, filling 

the gaps, and word search puzzles, as can be seen in the following evidence in the image 2.  

 

Image 2  

Example of attractive material in EFL 
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(Interview, question 6, Teacher 1) 

 Additionally, teachers of Saboyá sought new strategies to increase English vocabulary 

emphasizing also the pronunciation of the words, helping students to have a general outlook 

about a topic. As it is shown in image 3, the first activity is flashcards related to the topic, while 

the second part is a list of the vocabulary including some “phonetics aids” which have the 

example of the pronunciation.  

Image 3  

Vegetables’ vocabulary and pronunciation (Printed material, fourth grade, Teacher 4)1 

                                                
1 Adapted from vegetables 1 and vegetables 2 flashcards [illustration] by kid's pages 2007. 

(https://www.kids-pages.com/folders/flashcards/Vegetable_1/page1.htm)  

https://www.kids-pages.com/folders/flashcards/Vegetable_1/page1.htm
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It was evidenced that teachers implement a variety of activities (image 4) during teaching 

English, having into account the use of attractive material for students.  

 

Imagen 4 

 

         (Survey, Question 8, Teacher 1) 

 

Finally, teaching English vocabulary enables students to expand their knowledge of the 

language and develop dexterity with their hands. The importance of teaching vocabulary in EFL 

and activities to enhance fine motor skills should be promoted by teachers, because of the 

effectiveness it provides to students in conveying a message in a specific context. 

 

Decision-making skills 

 

When teachers involve their ideas and make the best decisions on how the class will be 

implemented, everything works better, and the class (synchronous/asynchronous) development 

has a successful pattern. It is also important for teachers to know their students’ needs and how 

they learn. Taking into consideration what was previously mentioned, this will help teachers to 

create more engaging classes and materials. In that sense, students will be more motivated, 

and teachers will have successful sessions.  

 

Furthermore, according to Boudreau, (2020) “A teacher’s “decision-making base” helps 

determine whether instruction engages students and fosters deeper learning” (p. 1). Boudreau 

also mentions that good decisions need to be made by intersections among content knowledge, 

pedagogical knowledge, cultural awareness, and self-awareness. 
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On the other hand, printed material has played a major role in the teachers’ classes and 

teaching process because of its adaptability and flexibility when teaching a new topic. Moreover, 

distance teaching has helped teachers to work in different and flexible activities. Boudreau 

points out that, “One of the greatest benefits of online learning is that it affords teachers and 

students flexible time periods. However, this means students must be able to manage their own 

learning time, independent of a teacher.” (2020, p. 1). The images below demonstrate how 

decision-making was a key factor.  

 

The next image was taken from a survey that helped us to gather more information 

about teacher’s perspectives and how they worked from June to November of 2020. As able to 

observe, we were able to see how the teachers could make the decision of designing printed 

material freely.  

 

Image 8  

Survey answer teacher 1 

 

(Survey, Question 7, Teacher 1) 

 

Image 9 was taken from printed material that a teacher sent to students. In this case, we 

can evidence how the material was presented to the students. According to the teacher this 

material was created by her as she mentioned in the survey (Image 10).  
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Image 9 

Shape and forms vocabulary and exercise  

 

(Printed material, Second grade, Teacher 1) 

 

Image 10 

Survey answer teacher 1 

 

 

(Survey, Question 4, Teacher 1) 
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The following image 11 was taken from printed material made for first graders. The 

teacher created a word search for students to find words seen in the guide. We were able to find 

that teacher 4 created the material as it is expressed in image 11a question 7. 

 

Image 11a 

Word search activity about school supplies 

 

(Printed material, First grade, Teacher 4) 

 

Image 11b 

Survey answer teacher 4 

 

(Survey, Question 7, Teacher 4) 

 

In image 12 we can see some of the interview answers. We can observe the decision-

making process to have successful classes. As we can see the teacher had to make different 

decisions to create various ways to teach and explain the class topics to the students. 

 

Image 12 

Types of class connection in EFL 

 

(Interview, Question 2, Teacher 1) 
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The images presented above showed that decision-making is an essential part of class 

creation and implementation. Above in Image 8, it shows an answer of a teacher through a 

survey who affirmed that she was free to create and design the printed material for her students. 

She was able to make decisions on which activity was better for students’ understanding. 

Furthermore, this information can be found in the material, interviews, and surveys. Images 9 

and 11a were taken from printed materials that teachers design. This material helped us to 

understand the decision-making process where teachers illustrated their ideas about a certain 

topic and the explanation of the guide development. Images 10 and 11b clearly tells us that she 

was in charge of creating her own material. Finally, image 12 helped us to reiterate the decision-

making involvement from teachers’ perspectives and freedom at the moment of creating the 

material. To conclude, we found out how the integration of decision-making skills helped 

teachers to promote learning, flexible times. 

 

Content and Language Integrated Learning (CLIL) 

 

During the distance learning period of the pandemic, teachers relied on printed material 

as a way of checking their students' learning process and evaluating them. With that, we were 

able to analyze the printed material designed by different teachers and could see the pattern in 

which most of the worksheets used the content and language integrated learning approach. 

Teachers designed their worksheets for English classes combining social studies, science, 

math, or other core subjects.  

 

Content and language integrated learning (CLIL) is an approach where students can 

learn a language using different subjects. For example, students can learn English through a 

science core subject by looking at the body parts and their functions in English. As Rodriguez 

(2011) states: 

            In the Colombian context, this approach is being implemented in different ways. First, 

some institutions are incorporating the teaching of at least a core area - content learning. 

In most cases, science is the most commonly chosen subject since many educators 

advocate for more practicality, which means teachers may use differentiation strategies 

while students may do hands-on activities and experiments to learn key concepts. (p. 1) 

 

Teachers that incorporate the CLIL approach in their teaching allow students to benefit 

from learning in various areas and not just the language. “Many teachers see CLIL as a more 
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natural way to learn a language; when a subject is taught in that language there is a concrete 

reason to learn both at the same time. And as students have a real context to learn the 

language in, they are often more motivated to do so, as they can only get the most of the 

content if they understand the language around it.” (Wiseman, 2018, p.1). 

 

In the following image taken from a survey, it can be observed that teachers integrate 

their lessons as a way to make classes more appealing to students.  

Image 13 

CLIL implementation  

(Interview, Second grade, Teacher 2) 

In this way, teachers were making the worksheets more appealing in the sense that language 

learning was not so tedious but instead integrating different areas would make it more fun for 

students to learn. In the following image, we can observe a worksheet that was sent to students 

where there is the integration of language and content.  

Image 14a 

Wild animals reading and activity  

(Printed material, fourth grade, teacher 2) 
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Image 14b 

(Survey answer, teacher 2) 

 

 

Image 14a was taken from a worksheet designed by a second-grade teacher of Saboyá 

where some elements were taken directly from the internet. Image 14b refers to a survey 

answer in which the teacher agrees to take printed material from the internet to help her design 

her worksheets. As we were able to observe, the worksheet integrates Spanish, science, and 

English. The instruction focus is on their native language, the core subject is Science and the 
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vocabulary is directed in English for students to learn. Integrating these three allows teachers to 

focus not just on the language focus when evaluating, but also on the content included from the 

core subjects.   

 

As mentioned by Wiseman (2018) 

Being content-focused, CLIL classes add an extra dimension to the class and engage 

students, which is especially advantageous in situations where students are 

unenthusiastic about learning a language. CLIL also promotes a deeper level of 

assimilation – as students are repeatedly exposed to similar language and language 

functions and they need to produce and recall information in their second language (p. 1) 

The following image refers to a survey response where a teacher agrees to the use of 

integrated learning in the teaching of English.  

Image 15 

Survey answer teacher 2 

 

(Survey, Question 6, Teacher 2)  

Rodriguez (2011) affirms that: 

            Finally, other schools decide to use English and Spanish as the language of instruction 

for new areas such as science and math. These schools state that educators can talk 

about bilingualism only if there is a place for both languages in the classroom. 

Nonetheless, all schools coincide in the preparation of preschool children by means of 
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language awareness activities, project-based instruction, and a high number of hours of 

instruction in English, and, in many cases, immersion programs. All in all, bilingual 

programs benefit from the integration of language and content instruction. (p. 1) 

For this reason, teachers and schools implement the CLIL approach by integrating 

Spanish and English and other subjects so that students benefit from the learning time of each 

lesson, not focusing on just one area but on multiple ones. The elementary teachers interviewed 

were not aware of the CLIL approach as such, but they integrate their lessons as a way of 

allowing students to make connections along the different subject areas and obtain the most 

benefit in the time set for the classes. 

 

Conclusions 

 

In conclusion, this research project explored and analyzed the contributions that printed 

material had in the teaching of English as a Foreign Language, during the period of distance 

education between the months of June and November of 2020 in some rural and urban schools 

in Saboyá. It can be highlighted that the data collection required the application of a survey, an 

interview, and the analysis of the printed material created by teachers. Through the three 

instruments applied, it was evidenced that the English teaching vocabulary was approached by 

the teachers trying to promote basic concepts and ideas in a foreign language, making the 

material more attractive including the reinforcement of fine motor skills. Teachers were also able 

to decide which material was better or more appropriate for the class level and students’ needs, 

allowing them to achieve the objective goals; one of the strategies was the use of associations 

between images and words to get more engaged with the vocabulary. Furthermore, teachers 

integrated subjects when teaching English to enhance the students’ knowledge.  

 

On the other hand, we could evidence some areas of opportunity that could have had a 

higher impact if all the material proposed had English instructions. This would allow students to 

expand their knowledge and get closer to the language.  
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