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Abstract

English as a foreign language has become a qualifying skill for work, professional or educational

areas. These are some of the reasons why it is decided to study English in a language institute

and therefore meet a goal for the well-being of the student. Not all teaching methods for a second

language are suitable for learning this population starting at level A1 of the Common European

Framework of Reference since they have very specific needs. This study aims to design and

implement a virtual didactic unit based on the use of present simple in order to support a group

of basic learners to develop their communicative skills. The participants of this study are a group

of ten university students from a Language Centre in Bogotá. They are university students in

their 20s. This qualitative study follows the design of action research based on the information

obtained from activities done in classes, where most of the data is descriptive and the study

pretends to improve the learning language processes. The study was divided into four phases; the

first one consisted of a didactic diagnostic phase, the second one was an introduction of present

simple tense grammar into a communicative context, the third one was the development of the

previous content, and the final one was an assessment. These phases include planned activities

mediated by ICTs for the communication skills of speaking, reading, writing, listening. Two

categories emerged from the analysis of the information obtained from the application of the

virtual didactic unit: autonomous learning and learning processes. The results showed that

students’ performance improved their communicative skills in the simple present tense.

Keywords: Autonomous learning, communicative skills, material design, present simple tense,

virtual didactic unit.
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Resumen

El inglés como lengua extranjera se ha convertido en una habilidad cualificante para áreas

laborales, profesionales o educativas. Estas son algunas de las razones por las que se decide

estudiar inglés en un instituto de idiomas y por ende cumplir con una meta para el bienestar del

estudiante. No todos los métodos de enseñanza de una segunda lengua son adecuados para el

aprendizaje de esta población a partir del nivel A1 del Marco Común Europeo de Referencia ya

que tienen necesidades muy específicas. Este estudio tiene como objetivo diseñar e implementar

una unidad didáctica virtual basada en el uso del presente simple para ayudar a un grupo de

aprendices básicos a desarrollar sus habilidades comunicativas. Los participantes de este estudio

son un grupo de diez estudiantes universitarios de un Centro de Idiomas de la ciudad de Bogotá.

Este estudio cualitativo sigue el diseño de investigación acción basada en la información

obtenida de las actividades realizadas en las clases, donde la mayoría de los datos son

descriptivos y el estudio pretende mejorar los procesos de aprendizaje del lenguaje. El estudio se

dividió en cuatro fases; la primera consistió en una fase de diagnóstico didáctico, la segunda fue

una introducción de la gramática del tiempo presente simple en un contexto comunicativo, la

tercera fue el desarrollo de los contenidos anteriores y la última fue una evaluación. Estas fases

incluyen actividades planificadas mediadas por TIC para las habilidades comunicativas de

hablar, leer, escribir, escuchar y mediación. Del análisis de la información obtenida de la

aplicación de la unidad didáctica virtual surgieron dos categorías: aprendizaje autónomo y

procesos de aprendizaje. Los resultados mostraron que el desempeño de los estudiantes mejoró

sus habilidades comunicativas en el tiempo presente simple.

Palabras clave: Aprendizaje autónomo, diseño de material, habilidades comunicativas, presente

simple, unidad didáctica virtual.
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1. Introduction

To approach this research, it is important to start to talk about the importance of learning

English as a second language in our Colombian context as a result of the globalization process,

where our country is in it, and how it demands people who can communicate with others

effectively in this language, which is considered the most spoken around the world. Teaching

and learning English has changed in our educational context during the last years as a result of

the new ways of interaction where all of them are interrelated and new challenges arise for all

participants.

Teaching English as a foreign language in Colombia is focused on the communicative

competencies suggested by the Common European Framework (CEFR) and has been part of

these new ways of interaction mediated by technological resources that bring new alternatives to

education. According to Jayanthi and Kumar (2020), “The ICTs have changed the pace of

teaching strategies to suit the goals of his materials and the needs of his students”. That's why the

impact of the use of these technologies is an important part of this study as an opportunity to help

language learners, in this case, English learners, to improve the development of their

communicative skills.

The use of Information and Communication Technologies (ICTs) is that those are

immersed in daily life and can be more catching and attractive to students because they can find

available material which can be multimedia, authentic and they can go through it, on their own

and it promotes their autonomous learning and self-assessment as suggested Jayanthi and Kumar

(2020).
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So, this study is a proposal for a virtual didactic unit that pretends to help a group of

basic learners of English to enhance their communicative skills. First of all, there is an overview

of how those learning processes can generate common mistakes in Spanish-speaking learners of

English mainly in grammar. Then this study presents the different approaches to teaching English

based on the development of communicative skills and how ICTs could be used to design and

apply a virtual didactic unit as a language educative tool. Finally, it shows how those processes

of designing and applying that virtual didactic unit were done and their results, analysis, and

findings got from this exercise.
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1.1 Statement of the problem

The proposal for this research is to create a virtual teaching language tool to help students

to improve their communicative skills. To do that, a diagnostic test was applied to students, to

determine how they feel learning English and which are the easiest and the most difficult

communicative skills for them. Based on the information recollected, it works as a starting point

to create and design the virtual didactic unit content. Also, this test has some questions to

identify the students’ prior knowledge about the use of simple present tense. Those results

determined that students are at a basic language level (A1) compared to the descriptors of

CEFR.

Then a survey was applied to the teachers to know their academic background, teaching

practices, and concepts or ideas about teaching English in general. Those results give an idea of

how an educational tool could help teachers’ practices in the class too. When inquiring about the

reason why students have difficulties learning the language, open answers were obtained: Lack

of good foundations with 42.9% followed by Lack of self-learning with 14.3%. So, the

improvement of the language bases of the students and the activities carried out by students

regarding students’ self-learning could be needed.

1.2. Research Question

According to the results, the research question is:

How using ICTs could help language students, who belong to a language academy in

Bogotá, through development activities based on present simple tenses, to improve their

communicative skills in English as well as become autonomous learners?
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1.3. Research Objectives

General Objective.

To design and implement a virtual didactic unit to foster the development of the

communicative skills focused on the use of present simple in a group of EFL.

Specific Objective.

● To foster the development of the basics of the Simple Present in the Elemental A1 level

students of the institution.

1.4 Justification

The design and the implementation of a virtual didactic unit pretends to foster the use of

technological resources as a part of the language learning process with the benefits of it. Those

are the possibilities to include different and varied material such as multimedia and authentic

ones that stimulates the development of language skills, in it. Also, this virtual unit could

motivate students’ learning, because they have the possibility to be in charge of their own

process according to their rhythm of learning and it also works as a way to increase autonomous

learning.

Applying this virtual didactic unit could help teachers to take into account the importance

of designing this kind of material as an innovative alternative to teaching present simple in this

case, and realize how it can be used with different proposes: as an introduction, practice or

review of the grammar tense and how the self-assessment could be easier to register.

Based on the above, this project comes from the interest to encourage the use of ICTs as a

modern way to teach English language skills (listening, speaking, reading, writing) through the

use of Simple Present tense or any other grammar content that could be more attractive, available

and stimulating for all the participants of an educational context.
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2. Theoretical Framework

This theoretical framework developed below will allow to present the basic concepts for

the elaboration of the project, based on language theory and the difference between acquisition

and learning, the possible errors and causes of students learning English as a foreign language,

and some main aspects in the fields of linguistic interference. Some approaches and methods of

learning English as a foreign language will be reviewed, as well as the grammatical implications

for teaching simple present tense. And finally, the various communication skills are discussed.

according to the CEFR taken into account in the virtual didactic unit.

2.1 The Language

Over the years, the language system has been of great importance to humanity because it

has allowed us to communicate with other people. As Chomsky said (1980, cited by Birchenall

2014), there is an existence of innate brain mental structure that allows the production and

understanding of whatsoever is said in any human-created language. Also, Chomsky states that

this system is in charge of the process of acquisition and proficiency of a spoken language that

involves very little input for its accurate functioning. In addition, it develops almost naturally. It

is considered to be very important because when we are born, we can express ourselves through

language and it is something unique to human beings. With the above, it could be said that

humanity can learn any language. Just as language develops, communication goes hand in hand

with its acquisition or learning since the human being not only learns some rules or how to

incorporate some signs but also how to interact with others while using that system.

The development of language is not limited to the recognition and production of the

sounds of the language or, to combining them to produce words and Organize these in sentences
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according to the rules, but the development of language is equally linked to communication

learning. In this way, as we have developed the language skills to communicate with each other,

we have developed skills to learn it too. So, it could be said that the way a language is learned is

related to the performance of the language. According to Chomsky (1980, cited by Birchenall

2014), For example, people who learned English by using the dictionary to translate word by

word, maybe they are not good at speaking or listening, but they would be great at reading or

translating.

2.2 Common Mistakes In Spanish-Speaking Learners Of English As A Foreign Language

and Possible Common Causes

Based on current theory, there are some current specific mistakes considering interlingua

mainly in adults. Micó (2020) mentions that "In the area of second language acquisition, we must

recognize that students have an additional influence that is not present in children learning their

mother tongue: the influence of their first language"(p7). Therefore, the author refers to the

predominance that a Spanish speaker, being this the mother tongue, has in learning a foreign

language, evidencing the interlanguage process in the learning process. Interlanguage as a key

concept in learning English as a foreign language, conceptualizes a system that is characterized

by being individual and specific to each learner, mediating between Spanish and English, in this

case of the present project, changing in its restructuring from time to time. learning proximal to

the target language (Cervantes, 2002).

Learning a language is somehow facing a new world that has rules, and therefore the

human being has some fear of the unknown, in this case, the English language. According to

Zamora (2020) Sometimes fear or grief can make you avoid practicing the language from the
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beginning. This may be due to a fear of making mistakes due to not knowing how to pronounce

words correctly, not having enough vocabulary, or not knowing the grammatical structure of the

language. This is clear in the first levels of the students' language when they do not have a broad

knowledge of English and therefore tend to make mistakes, increasing that fear or shame that

Zamora (2020) talks about.

One of the consequences of the above is not having clear learning objectives, students

focus solely on grammar and neglect other skills such as reading, writing, listening, and speaking

that are key to their performance Zamora (2020). For example, when a student is working on the

simple present tense structure and is only involved in completing grammar tasks, she may think

that this is good; she is solving them, but the truth is not like that, because she leaves aside all

communication skills, which are important to develop to communicate or understand a

conversation, for example.

When students do not learn a language with all communicative functions and integrated

language parts, students tend to confuse many words or expressions because students learned

without context. For example, when Spanish-speaking English students think that it really is

“actualmente” when the word actually means “in fact”, that is what Zamora (2020) calls false

friends usually happens: “It is completely normal for students sometimes they confuse the

grammatical structure. of their mother tongue with which they are learning. It is also related to

the vocabulary that has links, but in reality, it is not like that” (p.1). This situation is very

common in the lower levels of the language where these errors can remain unconsciously and

permanently fossilized (Cervantes, 2002), this being another cause of a learner not being able to

reach the same level of proficiency in English.
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2.3 Linguistic And Grammatical Interference

What is described in the previous section usually happens when elements of the mother

tongue are taken to learn the target language, which is known as linguistic interference. Morales

(2017) defines linguistic interference as when elements of the mother tongue are used to speak or

write in another language. He also adds that linguistic interferences vary according to the

moment, or the circumstances depending on the form or the context. He affirms that it is possible

to find more interference when language is used daily than when it is used formally.

Morales (2007) affirms that, when students begin to learn English, they tend to be in this

situation mainly in the use of grammatical forms such as the lexicon. For instance, using English

words, but with the grammatical order of Spanish, instead of saying blue car, they say car blue.

As for the lexicon, it is easy to confuse words because of their similarity in writing. Words like

exit " in English with "success" in Spanish whose spelling is similar, but their meaning is

different.

Therefore, grammatical interference is so recurrent in new English learners who have not

had too much knowledge or contact with English, they are just starting to learn it. According to

Jafarova (2017), grammatical interference occurs when the elements of the native language are

included in the production of a second language in the order of words, pronouns, conjunctions,

the grammatical order between the subject and the verb, and the time of conjugation, and the

relationship between the singular and the plural.

Thus, we see that interference at the grammatical level can be approached from the

syntactic and morphological levels. When they start learning English, Spanish-speaking students

tend to make sentence errors by leaving sentences incomplete or changing their order, which
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would be fine in Spanish but would lack full meaning in English (Serrano, 2018). These are

interferences at the syntactic level. Another common error in students of initial levels is at the

morphological level, they omit or add endings in words, which implies not following the

grammatical rules, for example, a common error is the lack of inclusion of the final "s" in the

ending of the verbs in the third person singular of the simple present tense (Serrano, 2018).

However, taking into account the initial linguistic level of the population chosen for this

research work, this proposal was oriented towards learning the simple present, and possible

errors that may occur in the student at a syntactic and morphological level were identified in the

didactic unit that was implemented.

2.4 Learning English As A Foreign Language: Approaches And Methods

Now that the aspects of the language that are to be addressed are clear, taking into

account the linguistic needs of the learners of the Institute of Work and Human Development, it

is necessary to know how to approach them. To do this, we review how language teaching has

developed from grammatical translation to the present day to identify different elements that can

contribute to the methodological design of our didactic unit.

The teaching and learning of languages began with grammatical translation, which is

known as the traditional method "It is based on the knowledge of the words and grammatical

rules of the foreign language, so that the learner manages to understand sentences, how to

construct them and arrive at appreciate the culture and literature of the foreign language” (Mato,

2011, cited by Palacios 2020, p.6). This method consists of searching for words in dictionaries to

support students when building sentences according to grammatical and exact rules to express
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certain ideas and meanings. In this way, the language is learned by transcription and not by

communication.

There is also the situational method that has its origin in Great Britain between 1920 and

1930. It is based on oral procedures and uses various situational contexts to present the new

words and structures. The main activity in the classroom is the oral practice through situations

designed for it (Mato 2011, cited by Palacios 2020). According to Agudelo (2011, cited by

Palacios 2020), this method has been of the utmost importance because it is based on oral

communication in different situational contexts where students will be able to learn through oral

expression, attending to communication skills by associating new vocabulary with specific

situations.

Then, the structuralist approach considers language learning from behavior guided by

patterns of repetition-oriented linguistic rules. In this approach, the methods developed since the

mid-twentieth century are grouped, in the United States of America the audio-oral and then

audio-linguistics, in England the situational teaching of the language, and in France the

audiovisual method. These methods were implemented so that English speakers could

understand and be understood as quickly as possible by others in a specific context, for example,

war, (Ortiz 2014, cited by Palacios 2020).

Notional-functional method, according to Palacios (2020), this method emerged in the

20th century and ended in the 1970s. It was proposed by Wilkins (1976) in his work "Notional

Syllabus es". The method is a way of structuring a curriculum around notions of current

situations, in which people communicate. It is divided, in turn, into specific communication

functions and objectives. The interesting thing is that language is already conceived as a

communication tool with specific functions according to what I want to express to the other, that
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is, it gives rise to interaction.

Task-based is one of the most common approaches used in language teaching, English

which is focused on solving some specific or small tasks that contribute to solving a big one

(Roberson, 2006). The big task is not necessarily a language one, but a communicative one,

which means that language is not the main objective, but it is the tool to get something done.

Fotos and Ellis (1991) indicate that task-based instruction provides space for students to acquire

the language through tasks. The design of a task-based lesson involves consideration of the

stages or components of a lesson that has a task as its principal component, the pre-task stage is

where the final or big task to be done or solved is presented, here the activities related to

exploring the general and language knowledge about the topic given are so important to motivate

students and determine the level of language they must do for the upcoming tasks.

Fotos and Ellis (1991) mention the second phase, the ‘during task’ phase, centers around

the task itself and affords various instructional options, including whether students are required

to operate under time pressure or not. The teacher is monitoring the small activities including the

task of giving support to the students and immediate feedback on what they are doing. The last

phase is ‘post-task’ and involves procedures for following up on the task performance. Here

students have done those small activities that contribute to getting the big or final one which has

to be shown or performed in the group (Roberson, 2006).

With this review of some of the approaches and methods regarding the teaching of

English, we can conclude that in Colombia most of them have been implemented at all

educational levels of education, although each one of them has its advantages and disadvantages

when it comes to teaching English. to apply them in the classroom. There are more methods for

teaching English as a second language, however, it should be noted that the communicative
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approach is the one that allows the student to approach English in a more functional and

meaningful way when interacting with others. For this reason, this proposal addresses the

elements of the theories presented here that contribute to the design of our didactic unit but that

are always framed within the communicative approach and the task-based method.

2.5 Communicative Language Competences According To CEFR

When language is considered a communicative act, it contemplates competencies of the

same order and these competencies are compiled in The common European framework for

languages: Learning, teaching, evaluation is an essential part of the general project of the

linguistic policy of the Council of Europe, which has developed a considerable and well-founded

effort for the unification of guidelines for language learning and teaching within the European

context. (CFERL, 2001).

As its name indicates, the framework allows having a reference in terms of language

teaching and which has been adopted and adapted in many countries around the world, including

Colombia. For the Common European Framework of Reference communicative competence

comprises three components: linguistic refers to knowledge of the language, sociolinguistic

refers to the use and interaction achieved with others through it, and pragmatic refers to the

intention, what I want to (CFERL, 2001).

Here it is contemplated from the point of view of communicative linguistic competence

given that its aim is to interact with others properly using English as a tool of communication in

the case, which a specific individual possesses, is related not only to the scope and quality of

knowledge (for example, the phonetic distinctions made or the extension and precision of the

vocabulary) but also with the cognitive organization and how this knowledge is stored (for

example, the different associative networks in which the speaker places a lexical item) and with
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its accessibility (activation, retrieval, and availability). Knowledge may or may not be conscious

and easily expressible (for example, once again in relation to mastery of a phonetic system)

(Cervantes, 2002). For this reason, taking into account the different interaction and

communication skills, we will discuss them below in order to incorporate them into the didactic

unit:

2.5.1 Reading Competence

This competence allows for establishing a dialogue between what the learner (of English

in this case) knows about some topics and the contents of the text in front of him to build new

knowledge. Therefore, this competence is fundamental to the extent that it requires a process of

analysis and reflection that allows for anticipating meanings and intentions. Cabas (2015, cited

by Cervantes 2002).

2.5.2 Listening Competence

As specified by the Common European Framework of Reference (CEFR, 2001),

“listening comprehension is a linguistic skill that refers to the interpretation of oral discourse”.

Said interpretation ranges from the discernment of some sounds and words to what can be

understood when listening to a speech, that is, it directly involves an interlocutor with his speech

characteristics and communicative intentions.

2.5.3 Writing Competence

This competence considers the production of texts in written language, which is

fundamental because it is the tool that allows for evidence of what is wanted to be expressed and

reflected, be they ideas, facts, feelings, etc. (CEFR, 2001). Now when it comes to writing in
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English, there is a register, some linguistic markers of the language that must be considered when

writing.

2.5.4 Speaking Competence

Celaá (2021) mentioned that “According to the Common European Framework of

Reference for Languages, oral expression is the linguistic ability related to the production of oral

discourse” (p.103). Therefore, the elements related to pronunciation such as accent, phonetics,

prosody, and others are essential when speaking English, which, being the target language, has

its differences, which creates the fear that students will be judged for not speaking it in the

proper way that is expected. As Cabas (2015, cited by Cervantes 2002) mentions, speaking skills

are more difficult for English learners, due to pronunciation and different phonemes, and

students' fear of not pronouncing well and not being understood. It is the skill in which students

feel most judged. Probably students feel like that because as they are not native speakers they

would have a particular accent and pronunciation that could make them think they are not being

clear when they interact with others.

2.6 ICTs And Learning

ICTS is very important for the development of learning because it gives students the

possibility to have an alternative significant learning process. In addition, the class could be

different in terms of presentation, interaction, and format. For example remote classes, virtual

classes, synchronous or asynchronous, etc. (Jayanthi and Kumar, 2020). Those could generate

curiosity and interest on the part of the student since activities can be done and that allows them

to further develop their dexterity and thinking skills. It is an enriching proposal because every

day the students are motivated to study in a different and fun way, achieving the result required
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by the learning processes. On the other hand, according to Jayanthi and Kuma (2020).” Teachers

of English classes can use the website for different purposes in order to facilitate the teaching

and learning of English Language” (p.37). Which implies that it is a benefit for both the student

and the teacher according to the learning and teaching process

2.7 Concept Didactic Unit

The meaning defined by the Cervantes Virtual Center (2002) in the dictionary of ELE

Terms specifies, a didactic unit is a set of activities related to each other that are intended to teach

certain ordered contents, with which a task or a complete lesson can be created, these activities

being defined by units that may not be linked to each other.

Based on Garcia (2003), a didactic unit is an integrated, organized, and sequential set of

the basic elements that make up the teaching-learning process (motivation, relationships with

other knowledge, objectives, content, method and strategies, activities and evaluation) with its

own, unitary and complete meaning that allows students, after their study, to appreciate the result

of their work.

What stands out the most in this concept is that the didactic unit has a unitary and

complete sense of its own, taking into account that it must produce in the student a feeling of

satisfaction with learning (García, 2009). Based on these concepts, it is important to carry out a

good design of the didactic unit that helps with the fulfillment of its learning objectives.

2.7.1 Elements of the Design of the Virtual Didactic Unit.

As Astudillo (2015) mentions, for the elaboration of a didactic unit, it is necessary to plan

the didactic objectives and contents, the design of development activities, as well as having the
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resources and materials, organization of space and time, and evaluation. For the planning of the

didactic unit of this project, the elements that Diez (2009, cited by Astudillo, 2015) will be taken

into account:

Table 1

Elements that Make up the Virtual Didactic Unit

Elements Description

Description of the didactic
Unit

Name of the unit, topic, previous knowledge. The population,
theme and the situation to be carried out are described.

Objectives What is intended for the student to acquire during the
development of the didactic unit.

Learning content Describe the learning topics that will be worked on throughout
the development of the unit.

Planning Establish the sequence of activities to be developed,

Resources The resources needed to carry out the design of the unit.

Organization The spaces and time required by the unit are described.

Evaluation What activities will allow the assessment of the student's process.
Note. Own elaboration taken from the Monograph of Astudillo (2015)

These elements were taken into account for the elaboration of the didactic unit.

2.7.2 Phases of the Teaching Didactic Unit

Castro (1994) points out that in any lesson there are three main stages of work, the

Presentation, which is responsible for introducing clear information about the language being

learned, and for the student to understand the usefulness and relevance of the material presented,

concentrating on the meaning and paying attention to a certain grammatical form, for example.

In the second phase, the exercises that are useful and that allow the learner, guided by the

instructions, to use English, which is the language they are learning, are taken into account. This
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stage is called Controlled Practice (Castro, 1994). For the third phase Production or Free

Practice, the student must integrate what was previously known with what was recently learned.

These phases show the stages that must be taken into account for the elaboration of a didactic

unit, which must be applied with the elements of the didactic units named above.

2.8 Implications Of Authentic Material

According to Arias (2015), authentic materials are those that, when introduced to the

foreign language classroom, provide a factor of authenticity to the class; when content is created,

it is capable of being adapted to the needs and interests of the students as protagonists of the

teaching process. Likewise, Arias (2015) establishes that authentic materials have not been

created with a pedagogical objective, but in the case of teaching English as a foreign language,

the authentic material is focused on the context of the Spanish speaker, which means that it is

necessary " know the social aspect of the student, above the linguistic” (Maestro, 2003, cited in

Arias, 2015, p.179). The design of authentic materials is focused on contributing significantly to

student learning, making them feel in a real context, in a genuine experience of their social

environment.

As Andrijevic (2010) mentions, these materials “are part of the daily life of native

speakers such as texts, still or animated images, voice recordings, advertising texts, press articles,

literary texts, songs, cooking recipes, brochures, etc. instruction manuals, calendars, timetables,

etc.” (p.158), which are used to fulfill some social purpose. These elements can be applied in

classes of English as a foreign language according to their typology, Arias (2015) mentioned that

the authentic material is classified in "oral channel (television programs, interviews, songs), in

the written channel (posters, recipes, pamphlets), also selects photographs or paintings which are

called iconic documents,” (p.180). In addition, Arias (2015) also names the "sound materials
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(whistles, noises, songs)". All these categories help in learning a foreign language such as

English, where the teacher chooses which material can be useful in your class and how to apply

it.

To select authentic materials it is necessary to have certain criteria, as mentioned by Arias

(2015), the main criterion to take into account for didactic planning is that the material is

functional, also to correctly design a didactic material, the following criteria are listed including:

"adaptation to age, adaptation to the linguistic level, adaptation to linguistic needs, adaptation to

interests, adaptation to programs, adaptation to cultural particularities and the reliability of the

document" (Tabernero, 2011, cited by Arias, 2015, p. 182). The teacher must analyze all these

characteristics of the students, and create material aimed at fulfilling the educational objective.

For the proposed didactic unit, these criteria will be allowed, being a didactic unit with utility

and functionality specifically directed to the needs of the institution's students.

2.9 Multimedia Material

Starting from the clarity of the concept of authentic material, it will now be addressed in

the field of multimedia materials, on which the proposal of the didactic unit of this project is

based. Therefore, for the teaching of English as a foreign language, Chunga(2015) explains that

multimedia material offers autonomy and individualization, the student adopts a more active role

in their learning, exploring, experimenting, and investigating their own pace and repeating the

explanations or the activity as many times as they deem necessary, the facility for its

dissemination through the internet is presented, being accessible to the interested public.

Being multimedia didactic materials a facilitator of teaching-learning processes (Chunga,

2015), some elements make up the didactic materials according to Vílchez (2014, cited by

Chunga, 2015) to present a topic, the text helps to organize ideas, it is the key point in the
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observation, or a simple element to control the flow of information and not just images. Another

element is sound, which is perhaps the multimedia element that most excites the senses, it is the

way of speaking in any language; either listening to music or with some special effect. The

images allow the user to be guided visually, while transmitting ideas, concepts, relationships, etc.

This resource motivates attention, discovery, and understanding, it is not only valid as an

auxiliary of the word but also allows for clarifying or reinforcing what it manifests. Regarding

animation and video, this element increases the sensation of realism, improves authenticity and

credibility, and synthesizes the contents, to take advantage of the different perceptive pathways.

Vílchez (2014, cited by Chunga, 2015) also recommends that multimedia materials are

not loaded with images, or a lot of text so that students are not distracted, with all these elements,

these multimedia teaching materials must meet different characteristics to achieve the desired

goal, objectives functional, technical and pedagogical aspects that it must have, for example,

Chunga (2015) also mentions that these materials must be Flexible to process information from

different points of view, Functional, in terms of issues such as adaptation to the type of student

and to the complexity of the content. Multidimensional: generating a much more attractive

environment that contributes to the assimilation of knowledge, as well as favors creativity and

the development of imagination. It must also have Dynamism to the extent that information can

be moved, its presentation changed, structured at different levels, and offer different ways of

interaction according to the user's interest. Be interactive to allow the possibility of dialoguing

with the program, through searches, consultations, experimentation, etc. That far exceeds the

possibilities of more traditional remedies.
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In addition, the modulation of the information is included because it can be accessed from

different points of the system and multi-user access, which allows that, regardless of space/time

factors, different people can use them.

In the case of the present work, the virtual didactic unit, according to the textual content

developed, was designed through a web page where all the characteristics and important aspects

for its elaboration were gathered, in order to facilitate the content so that the students learn more

autonomously. Below is a layout path relative to the material.

2.10 Pedagogical Implementations of the Virtual Didactic Unit

Barba and Arguello (2020) propose a design route for multimedia teaching material,

where planning as a first step includes determining the target group, construction of specific

objectives, content, and process planning, structuring, and ordering of content, activities to be

developed, propose methods of evaluation and review of resources necessary for the material

design.

Figure 1. Planning for the design of multimedia material



IMPROVEMENT OF THE SIMPLE PRESENT IN STUDENTS OF EFL 30

Note. Design for the creation of multimedia material for ELE classes, modified from the

master's thesis Queer Linguistics in SFL classrooms, Barba & Arguello (2020)

These steps were taken into account in the planning of the didactic unit proposed in this

project that will be explained step by step in the methodological framework.

2.11 State Of Art

In this section, we will contextualize this project. This contextualization will help us

relate our research to other previous investigations through critical recaps of the Simple Present.

As a first reference, the project of Pavas (2019) is taken, where the objective was to

design a didactic tool of the English language through a game to support the learning process of

the Simple Present, aimed at the fourth-grade children of the institution Alfonso Jaramillo. In this

work, the author proposes a didactic folder that consists of four themes of the Simple Present that

are: hobbies, daily activities, likes, and dislikes (likes and dislikes), and questions with What,

Where, Who, and When (WH Questions). Another key point is the role of the teacher in this

project since they are the ones who lead all the activity, which is why our proposal is the

development of a virtual didactic unit, this is more autonomous for the students and facilitates

the role of the teacher in teaching the Simple Present.

Additionally, the work carried out by Romero (2015 is taken as an example since it

presents a methodology based on the advantages that music can have in learning English, where

it indicates that one of the cognitive objectives of the proposed study plan is to use some

frequently used grammatical structures such as the Simple Present and with the chosen songs to

elaborate affirmative sentences using the Simple Present. The author shows that there must be a

criterion for the song selection, these songs must be pieces that are liked by the students, "The
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lyrics of the songs must be clear and the sound optimal, because that raises the level of the

student's motivation and determines whether or not the selected songs are appropriate" (Romero,

2015, p.9). This is why it is mentioned that the teacher must take into account: that the words of

the song are easily understandable and there must be enough repetition to facilitate oral skills.

Concerning repetition, the author says: "Repetition is of the highest importance for

developing vocabulary and language skills. When students repeat the words many times, they

begin to understand the meaning of the words until their utterance becomes a natural act"

(Romero, 2015, p.8). Nonetheless, in this study the disadvantages of this method are not named,

for instance, the rote learning, Belouahem (2021) mentions this is "commonly perceived as a

surface type of learning, which supports memorization without significant meaning and

eventually creates passive learners''(p.20). Considering this, the teaching unit proposed in this

project took into account not only the advantages of rotated learning but also meaningful

learning through different approaches and strategies used to achieve the objectives of this work

that will be mentioned later.

On the other hand, Sarmiento (2015), designed a basic study program of English by

competitions to implement it with adult students so that they can improve the four skills of the

language. This project is based on the problem that the author found in the focus group. Some

participants take more time to learn English as a foreign language, but this group had a positive

willingness to learn it. She also mentions that for her project it was important to know the needs

of the students and that she observed that the tutors did not organize or plan their classes well,

since they were practitioners of another career other than Bilingualism. With this, we want to

highlight that the role of the teacher is more important than in the design proposed by Sarmiento

(2015).
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3. Methodology

3.1 Qualitative Approach

This approach describes and analyzes different contexts to try to interpret reality in

diverse ways and it aims to be as authentic as possible. The qualitative approach “sees a variety

of instruments to collect information such as interviews, images, observations, life stories, in

which routines and problematic situations are described, as well as the meanings in the life of the

participants (Ortega, 2021).

In this way, the methodological route to be followed could be done by observing people

in their daily lives, listening to them talking about what they have in mind, and seeing the

documents they produce, the qualitative researcher obtains a direct knowledge of social life, not

filtered by concepts, operational definitions, and classificatory scales (Sampieri, 2014).

As it can be noticed the information that can be gotten from this approach is difficult to

quantify, so it is necessary for the processes of description, interpretation, and analysis to find

conclusions regarding approximations of reality, it wants to be explained. The above allows a

more realistic approach, and it can be less manipulated or influenced by previous conceptions. It

is for all these characteristics that this approach is considered useful for the present investigation.

For the present investigation, it is considered this approach useful, as it allows us to

describe the context where the students are, their characteristics, needs, and expectations in the

most accurate way possible. After that, we identified the common mistakes students make when

starting to learn English, especially when learning “simple present tense”. To do so, the data

were collected and organized to determine the most typical mistakes and their possible causes.

The qualitative approaches are focused on the study of specific situations from the participant's
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point of view and state general and declarative questions and objectives, which must be

convenient and relevant, that imply practice, theory support, and methodological utility.

3.2 Research Action

Action research helps this project to do things better in pedagogical practices with the

aim of improving and testing teaching methods that motivate students to learn and improve their

communication skills in English (Banegas D. et al, 2020). This research has some important

steps such as Observe, Analyze, as explained above, Plan, Act, Observe, and Reflect. This

process is known as “a continuing cycle, or spiral, of action, observation, reflection, and

planning, which leads to more action, observation, reflection, etc.” as shown in the figure below:

Figure 2

The action research cycle

Note. Taken from Kemmis & McTaggart (1988, cited by Banegas, 2020 p. 14)

First, notice the students have some problems understanding simple present tense in their

daily working days. Then, observe the students’ development or performance in class to identify

which could be those problems and reflect on them: probable causes, materials, language targets

in class, etc. So, ask how to improve the lessons, activities, or teaching methods. So, use this
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situation as an opportunity to make things better and start to plan and design strategies to try

them out and see how useful they can be or not (Banegas D, et al 2020).

Technology is a great tool to motivate students to learn because it has some specific

characteristics that enhance motivation such as Experimentation or learning by doing,

interactivity and immediate feedback, allowing and naturalizing error, and giving control to the

learner (Carmona R.2020). For this rationale, the virtual didactic unit was designed for its

implementation through a free platform to create and design a web page that benefits learners

who can develop their EFL communicative skills while practicing the present simple tense. This

is important because it seeks to optimize learning processes and the chosen population can

improve in different ways by playing. It was decided to use an interactive teaching unit based on

ICTs and it was developed in Genial.ly: the online tool to create interactive content. As Carmona

R, (2020) said:

Games can be enormously powerful tools in improving learning processes from three

different and complementary perspectives: as tools for teaching content or skills, as the

object of the learning project itself, and as a philosophy to be taken into account by the

time to design the training process. (p.1)

Using those technological tools, allows students to have access easily because they study

English using a virtual modality. The content and activities can be developed considering game

mechanics and dynamics to aim for those learning objectives.

3.3 Grounded Theory

To analyze the information, it is classified into patterns or themes and searches for

theories that could explain the reasons why those patterns happen. The grounded theory consists

of a qualitative analysis process of systematic data collection to simplify the process of analysis
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(Khan, 2014). Its origins are in the school of sociology. It is attributed to the theorists of

qualitative sociology Erving Goffman and George Simmel. Glaser and Strauss developed

Grounded Theory in 1967 as a method to systematically derive theories about human behavior

and the social world with an empirical basis. Glaser (1992) defines it as follows:

It is a methodology of analysis, coupled with data collection, which uses a set of

methods, systematically applied, to generate an inductive theory about a substantive area.

The final research product constitutes a theoretical formulation, or an integrated set of

conceptual hypotheses, about the substantive area under study. (p. 30)

In this case, we analyzed how and why students tend to make those mistakes when they

are learning the simple present tense and give the possible causes of it. The study began with a

group of ten students, where the diagnostic test was applied to them. At this point, we were in the

process of collecting data to know the level of knowledge of English of these participants which

was A1. Students confused the use of the auxiliaries' do and does. They tended to make mistakes

in verb conjugation when learners used them in the third person. When students were faced with

writing or listening to an audio test in order to evaluate those skills, communicative skills, they

skipped them because those audios were too difficult for them. Therefore, it was to organize the

results of the communication skills according to the correct and incorrect students’ answers.

On the other hand, the characteristics covered by this theory are the foundation of these

notions in the respective data collected, in addition to offering essential tools for handling these

data, such as their analysis in Atlas.ti. The process was continuous and flexible, the categories

cover the data and the relationship between them.

Following the principles of grounded theory, the qualitative data were analyzed

considering the research question, the objectives, and the theoretical framework. The collected
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data covers the interpretation and perception of the students who used the didactic unit, which

will be interpreted qualitatively through categories and subcategories, performing a coding

through the strategy of the constant comparison method. According to Soneira (2006, cited by

Bonilla and López, 2016) it implies (1) the collection, (2) the codification, and (3) the analysis of

the data, simultaneously. These qualitative data are tabulated in Atlas.ti, since, as, this tool allows

the analysis of data that can be organized systematically where said data is segmented and allows

to build theory.

3.4 Population And Sample

The selected population corresponds to ten students of English as a second language from

the Language Centre 20 and 24 years old. The students of the Language Centre are at level A1

language, and at this level, they are required to know and make use of some topics of daily life in

order to move to the next level, one of them is the present simple and its respective use. These

students from the Language Centre located in Modelia seek to achieve the necessary level to

obtain their professional degree in business administration careers, among others, and function in

the world of work in addition to meeting the requirements of the career they have chosen. These

students were chosen through a selection process carried out by the same institute at the time of

admission of the new students, wherein the induction to the English program at the academy,

they were asked if they wanted to participate in the project and what one requirement was that

they had to start and finish the didactic unit in its entirety. The didactic unit focuses on this

population of students whose time is limited to study and review what they have learned.

Participants are from different social groups and cultural backgrounds, and all share an interest in

learning and improving their English as a second language for work, or professional reasons.
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They also have previous experience in handling virtual tools, which was an advantage for this

project.

3.5 Ethical Considerations

Informed consent was made for the institution that participated in the chosen sample,

giving the signature as a sign of voluntary authorization for their participation, considering the

principles of ethics and morals for their contribution to the project. A letter was also written

addressed to the Language Centre where permission was requested to carry out the application of

this project where it is specified that all the data collected will be treated in a confidential and for

academic purposes only.

3.6 Instruments and Techniques

The following are the instruments used for data collection in this research project. The

first two questionnaires were used to demonstrate the perceptions of students and teachers

regarding the English language, then through the didactic unit, questionnaires, and assessments

in google forms were used.

In the first instance, two surveys were applied as questionnaires to collect information

regarding the perceptions of students and teachers regarding their needs. Opinions and

suggestions for learning English as a foreign language, also taking into account the possibility of

using technology in learning. Open, closed, and scoring questions were included. In the

application of the didactic unit, four questionnaires were used as forms in google forms for the

diagnostic and evaluation process and this included multiple choice questions, open questions for

writing sentences, and a numerical scale was also included for the self-assessment of the phases

of the virtual didactic unit.
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3.7 Material Design

This category includes essential elements for our didactic unit such as ICTs and authentic

material that are enhanced to work on communicative skills. We find the Wix website as a

suitable technological resource to implement authentic material as the main content of the

interactive modules created by us. Some technological resources were included such as Web

pages, Slides, video makers, image creation, and virtual rooms, which are some resources used to

implement the different learning strategies in our didactic unit. This didactic unit can work online

in synchronic and diachronic modes, so the students are in total charge of their learning process

according to their time, learning rhythm, and discipline.

It is crucial to consider that the design of the material impacts our learners because it is

related to students’ success in learning English. The students play an active role and there are

always activities that surprise students and motivate them to learn much better as well plus they

can practice the knowledge acquired as they are learning it.

Students received information about a language communicative situation, and they had to

decide or think about why those words, expressions, etc., were the most useful for them.

Whenever they were on a task they had to organize and prepare their task, which implied

planning as part of their autonomous learning. Finally, on the post-task, they had the opportunity

to present, evaluate and reflect on what was done.

After all they had a self assessment about their learning process, so here we had some of

the responses, students indicated on it:

Figure 3

General comments on the student self-assessment
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How did you feel in the final test? Tell us if you felt that you improved
when learning English.

I feel that it improves a little more

I feel like I did well but I can keep improving

I felt confident and better in English

Good

I did very well

I felt very motivated

I felt very well

I felt very motivated and capable of solving it.

I felt very good about the desire to continue
Note. Comments obtained from Google Forms of the final phase.

The task-based method, which was used as a reference to design our didactic unit,

allowed students to develop their communicative skills.

Students received information about a language communicative situation, and they had to

decide or think about why those words, expressions, etc., were the most useful for them.

Whenever they were on a task they had to organize and prepare their task, which implied

planning as part of their autonomous learning. Finally, on the post-task, they had the opportunity

to present, evaluate and reflect on what was done.

3.8 Planification of the Virtual Didactic Unit

In order to design the virtual didactic unit, some elements were included as the following table 2

presents.

Table 2.

Elements for the planned route of the didactic unit
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Steps Description

Target group Group of 10 students about 20-24 years

Specific Objectives 1. Awaken the motivation of the student in their processes of

learning English as a foreign language.

2. Encourage the use of the communication skills that we have

addressed as a fundamental axis of the design of the exercises of

the didactic unit.

3. Provide linguistic resources promoting the use of

technological resources.

4. Bring them closer to a real context of their daily life so that

they feel familiar with the present simple.

Content and process
planning: The following
ordering will be taken into
account according to
Carranza (2019) and his
proposal iForms stage of
structuring

1. Activities that involve the previous knowledge of the

students, introducing the topic of the present simple.

2. The communicative content and the linguistic content are

introduced with a series of exercises or activities to introduce

and explain the topic of the class.

3. Consideration is given to the moment in which the student

practices reading and listening as comprehensible input to then

produce using writing and speaking skills.

4. The strategies that the student uses to develop the task to be

fulfilled will be assessed. The contents of the multimedia
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material have the facility to show the correctness of the

answers, therefore the teaching work will be facilitated.

6. The material will have an evaluative part where

self-assessment will be important to know the student's

progress.

3.9 Pedagogical Implementation

Table 3.

Phases of the virtual didactic unit

Phases Objectives Activities to develop

Diagnostic Test A diagnostic test that measures
students' English level and prior
knowledge about present simple tense.

It was applied as a
survey-type test, where the
answers were collected
through Google Forms where
students must choose the
correct answer through
multiple question open and
closed options. The second
part assessed reading,
listening, and writing
comprehension.

Phase 1 The virtual didactic unit started to be
applied. Topics of the Simple Present
are addressed: routines, action verbs,
auxiliaries do and does. During all the
stages of the didactic unit, the
communicative skills of listening,
reading, speaking, and writing are
involved

The students used the simple
present through routines, to
describe their daily life in a
Genially resource where the
student found an explanation
to be introduced into context,
a handbook, to practice
created as an escape room.
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Phase 2 The issues of adverbs of frequency,
routines, and verbs have been worked
on. It is presented as an escape room,

The students found a note and
followed the instructions to
solve the proposed activities
and escape. Then they found
the explanatory part of the
topic through clues, followed
by a word wall exercise that
reinforces the frequency
adverbs. When advancing to
the next stage, students found
themselves with an activity of
rearranging sentences
following the order in a daily
routine. They were also able
to visualize the correct
answers.
For the next stage, the

students watched a video and
answered questions using
listening and reading
comprehension skills.
The students had an exercise
on Liveworksheet handling.
They recorded themselves
and sent the audio through
google forms in order to
evaluate their speaking skills.

The final Test Measures the student's knowledge
after being exposed to the material.

Through a google forms
questionnaire, students
answered about the topic
taught and had to demonstrate
their communication skills in
a closer real context.

4. Analysis of Results and Discussion

In this section, it is reported and analyzed the results obtained from the application of the

virtual didactic unit with its four different phases, applied to students of English from the

Language Centre at level A1, according to the MCER. The information is supported on the
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activities and questionnaires applied, using web tools that allow us to collect the students'

answers to be analyzed in digital format.

In addition, these results were obtained from summative evaluations at the time the

teacher carried out the qualification of the different tasks indicated for each phase of the virtual

didactic unit.

4.1 Evaluation Of Pedagogical Implementation

In this case, the implementation of the virtual didactic unit let students have another

perspective about how to learn English: autonomous learning. Students noticed they could access

this material and to learn on their own. They were motivated to do this virtual unit because they

found it different from the material they were used to. However, there were some problems

because there was no internet connection, when the pedagogical implementation had to be done

synchronously, so when they tried to do it in another moment and place like home, they had

some difficulties and doubts about the topic and content of it. In this way, we realized the

importance of synchronous learning and feedback when it works with virtual tools.

4.2 Atlas.Ti.

To carry out the data analysis, it is essential to point out that the ATLAS. ti software was

used, which is a virtual tool used to analyze and organize data from large groups (Kusi-Mensah

et al., 2023). This program is based on the collection and description of data. These can be in

video formats, audio, and documents, and when viewing this information can be done through

different graphic organizers, (Kusi-Mensah et al., 2023).
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4.3 Analysis By Category

The analysis of the results were divided into two categories which characterized and

described participants performances and the viability of the virtual didactic unit itself. These

categories are: Autonomous learning and Language competence.

4.3.1 Autonomous learning

There are some conscious processes involved when you are learning a foreign language

that implies cognitive and autonomous processes. “Among the main approaches to second

language instruction emphasized are the grammatical approach, communicative approach, or

cognitive approach” (Montaño, 2017 p.3) Autonomous learning is so important because it

requires discipline to improve your process and achieve results while one learns. The student

must be in constant self-evaluation about different items. For example, he or she must be aware

of their own way of learning, the facilities, or difficulties when the student does an activity and

how it is solved, so this kind of dynamics contributes to making students become autonomous:

According to a more recent definition of autonomous learning, however, there is more to

it than its pure management aspect. Autonomous learning, first of all, means critical

thinking, planning, and evaluating learning, and reflection, a conscious effort on the part

of the learner to continuously monitor the learning process from beginning to end.

(Horvath, 2007, p. 59-60)

All these processes were done due to the virtual didactic unit, because it could be done

asynchronous. So each student could be responsible for their own learning progress from the

beginning to the end as the results of the phases show. The same ten students that started the

virtual didactic unit, did the second and thor phases and the final test.

Table 4
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Individual Student Performance Rating in the Diagnostic phase:

Diagnostic test

Google forms points 0/80 Total 1/5

Student 1 47 2.9

Student 2 39 2.4

Student 3 55 3.4

Student 4 48 3.0

Student 5 14 0.9

Student 6 41 2.6

Student 7 55 3.4

Student 8 44 2.8

Student 9 42 2.6

Student 10 30 1.9

Table 5

Individual Student Performance Rating in Phase one:

Phase 1: First activity

Task 1- 1/10 Assignment 1- 1/10 Total 1/10 Total 1/5

Student 1 2,1 7,3 4,7 2,4

Student 2 7,4 6,9 7,2 3,6

Student 3 5,3 7,5 6,4 3,2

Student 4 5,8 7,3 6,6 3,3

Student 5 6,5 6,2 6,4 3,2

Student 6 7,9 7 7,5 3,7

Student 7 7,4 6,1 6,8 3,4

Student 8 7,4 7,4 7,4 3,7

Student 9 6,3 6,3 6,3 3,2

Student 10 10 7,1 8,6 4,3
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Note. The total of one to ten points in sum and the final grade as a total averaged from one to

five.

Table 6

Individual Student Performance Rating in Phase Two:
Phase 2: Adverbs of frequency

Total 1/5

Student 1 3,3

Student 2 3,5

Student 3 3,0

Student 4 3,7

Student 5 3,8

Student 6 4,5

Student 7 3,8

Student 8 4,1

Student 9 3,8

Student 10 3,8
Note. The total of one to ten points in sum and the final grade as a total averaged from one to

five.

This implies one of the effects of the use of ICTs which is to have access to the virtual

tool whenever and wherever, which is an advantage in terms of availability and a self - track.

Also self evaluation was possible because every task they did, they had a register and

score of it, so they could notice their results and start to analyze their own answers and determine

the reasons why they got those scores, likewise with open questions where the student

commented How did they feel in the final test? So, it is possible to say that learners could be

conscious about the process they were doing from the beginning to the end and realized which

their strengths and weaknesses were, and how they could overcome them. (See figure 3).



IMPROVEMENT OF THE SIMPLE PRESENT IN STUDENTS OF EFL 47

4.2.2 Language Competence

This category considers students’ performance on students’ communicative skills.

language, where their language level was evaluated from the beginning of the virtual didactic

unit, through its different phases until the end of it. The comparison among the results from

these different phases showed students improved their performance of their language skills as the

figure 8 shows.

Figure 4

Comparative data among the four phases:

Note. Total summed and averaged scores for comparison of performance averages by the four

phases.

In the diagnostic phase, students had a general performance average of 2.3, compared to

phase one where the average was 3.4, and phase two was 3.7. In the final phase, students have a

general performance average of 4.1. That indicates there was an improvement in their

performance on the communicative skills at the end of the application of the virtual didactic unit.

The communicative activities were incorporated focused on comprehension (Listening and

Reading) and production (writing and speaking) of English language. The didactic unit fulfilled
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its main objective, which was to help the English students of the Language Centre to foster their

language level.

5. Conclusions

After the development of this thesis, in this final chapter, we describe the conclusions,

limitations, and recommendations found related to the design and implementation of a virtual

didactic unit based on learning simple present tense in a group of 10 students. We found out how

using ICTs could help language students to improve their communicative skills in English as

well as they become autonomous learners. Those findings are:

1. Using technological resources increases each student's learning process because they can

learn English in a fun and dynamic way. We can also show topics in a structure that

generates diverse environments that are connected and expand students' creativity. This

confirms what Chaves (2019) indicates about how learners are active participants in their

own learning processes: “The learner feels motivated, they perform autonomous activities

promoting reasoning in active learning, creativity, and imagination, receiving instant

feedback” (p.425).

2. Students can be more conscious about their learning process because they can measure their

own development in the different language skills while they are doing the didactic unit. So,

according to the self-assessment survey about their results, learners can notice they improve

their English and realize how important are their autonomy and responsibility when they get

in touch with this material.
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3. The importance of a student's language level is significant in choosing the topics and the

target of language when making authentic material like recordings and readings. As

Andrijevic (2010) mentions, these materials “are part of the daily life of native speakers”

(p.158). The activities were designed to recreate different communicative situations and the

tasks where the use of the present simple tense increases students’ attention and

concentration to understand the topic easier. As teachers, we can improve the

methodologies that allow us to provide a better development of language competencies

through different topics to strengthen learners’ communicative skills, as well as the

implementation of untapped resources that allow students to get better performance in their

everyday life. Designing a virtual didactic unit based on the theory found may help learners

improve their English language skills.

Taking into account the above, it was possible to conclude that the learners who were

exposed to the didactic material improved their performance in English in terms of the use of the

daily routine and its surroundings, the didactic unit provided help for the population to which it

was directed. , so the material was consistent with their needs and interests.

5.1 Limitations

There were some facts during the research that are important to take into account at the

moment of designing a didactic unit mediated by ICTs such as students’ attention, feedback, and

virtual access which concern all participants involved such as teachers and students.

1. Students get distracted easily when they work on virtual material because they tend to

be multitasking, which means they chat, surf on the web, or play while they are solving

the didactic unit.
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2. As the didactic unit is asynchronous, students could have some doubts about it and

those cannot be resolved immediately by the teacher. So, some students do not do

anything because of that.

3. Access to virtual or digital material depends on having the internet and not all could

have it, so that limits access to our material.

5.2 Recommendations

The following items are determiners for all who want to innovate their teaching and

didactic practices into a digital or virtual environment that includes ICTs.

1. Be aware of the elements, time and people needed to design the methodological

research route.

2. Teachers must implement different resources, methods, and tasks to have an

appropriate teaching environment according to students' language and learning

background.

3. Students should give some suggestions to the teacher in charge of the class about

how they are and how much they learn. So, the teacher can improve his or her

practices in the classroom.

4. Teachers should consider the different learning styles of each student, whether

they are kinesthetic, visual, or auditory, as this will allow the teacher to use

different activities to reinforce the topics to be covered in class so that all students

feel comfortable to understand the topic.

5. Teachers should be updated on using these recent technologies that can be applied

in learning contexts. and the content used in the didactic unit should be catching
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to students because if they do not find it interesting, they feel less motivated to

learn.
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Appendix A: Students Survey
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Appendix B: Teachers survey
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Appendix C: Video Tutorial https://youtu.be/NdloioDpqFI

Appendix D: Informed Consent:
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Appendix G: Individual Networks Per Student In Phase One
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Student 10 Phase 1

Appendix H: Comparative Data Between The Diagnostic Test And Phase One
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Appendix I: Audio Transcriptions In Phase Two

Student 1:I every day wake up at 9 am then i brush my teeth and take a shower and at night im

usually sleep at 7 pm

Student 2:I wake up at 6 am every day, I sometimes take a shower at 7 am then I never eat

lunch in the morning and Monday to Friday go to school

Student 3:I always wake up at 7 am, dress up at 10 am, and then take breakfast and usually

drink water and sleep at 7 pm

Student 4:I usually wake up at 8 am then I often eat scrambled eggs and bacon and then I go to

school and came home at 5 pm and sleep at 8 pm

Student 5: I wake up at 7 am then I go to school and come home at 6 pm and sleep at 7 pm

Student 6: I rarely wake up at 6 am then I take a shower, play with my dog and go to school and

finally fall sleep at 10 pm

Student 7: Hi, I often wakes up at 4 am then I brush my teeth and rarely take lunch and usually

come home at 6 pm and do homework and sleep at 9 pm

Student 8: I usually I wake up at 5 am because I go my school. I take lunch at 8 am and then go

to school at 10 am and finally, I come home at 5 pm in a bus and normally sleep at 8 pm

Student 9: Hello, I usually take breakfast at 7 am then brush my teeth and sometimes my father

and I go to the institute to take classes. I play with my cat and fall sleep at 7 pm

Student 10: I always take a shower at 7 am then I brush my teeth and dress up at 8 am, usually I

go to school at 9 am and go home at 8 pm.

https://docs.google.com/document/d/1cW1o9MqQqigNcnfk2XXkwhckxLKFHr2e/edit?pli=1#heading=h.47hznvmdwc7o
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Appendix J: Individual Networks Per Student In Phase Two
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Student 3
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Student 4
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Student 5
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Student 6
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Student 7
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Student 8
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Student 9
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Student 10

Appendix K: Comparative Data Between The Three Phases

Appendix L: Audio Transcriptions In The Final Test
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Appendix L: Audio Transcriptions In Final Test
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Appendix M: Link Web Page Design: Virtual Didactic Unit simple present tense

https://mariaalejandramore64.wixsite.com/didactic-unit/about-us

