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Abstract

Given the situation related to the COVID-19 pandemic, it has been necessary to
reflect upon education and its relevance regarding the mentioned circumstances. The
following research is developed to determine the impact of remote teaching in classroom
management. This research is designed as a case study, taking place in a school in Boyac4,
Colombia; the tools that are used to collect data are field notes, a questionnaire and an
interview. A triangulation process was carried out linked with the obtained results, which are:
limited technological resources and lack of teachers’ training, the two main issues to address

in this context.
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Resumen:

Dada la situacion relacionada con la pandemia del COVID-19, ha sido necesario reflexionar
sobre la educacion y su relevancia respecto a las circunstancias mencionadas. La siguiente
investigacion se desarrolla para determinar el impacto de la ensefanza a distancia en la
gestion del aula. Esta investigacion esta disefiada como un estudio de caso, que se desarrolla
en un colegio de Boyaca, Colombia; las herramientas que se utilizan para la recoleccion de
datos son las notas de campo, un cuestionario y una entrevista. Se realizd un proceso de
triangulacion vinculado con los resultados obtenidos, que son: los limitados recursos
tecnologicos y la falta de formacion de los docentes, los dos principales problemas a tratar en

este contexto.
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Needs Analysis

Our research project takes place in Saboya. It is a town located on the western side of
the Boyacd department in Colombia, having approximately 12.372 inhabitants. Its main
school is called Escuela Normal Superior de Saboya. This school manages an optional
complimentary program where students are trained to become preschool and primary teachers
during 12th and 13th grade. No matter what students’ choice is, in 6th grade, they start
learning theory related to pedagogy and research. The school’s organizational structure states
in its mission and vision (Concejo Directivo, 2018) the fact that students are formed based on
pedagogical, didactic, technological, and research principles. Likewise, the school is
committed to fostering a continuous educational process where human development and
social responsibility, along with gender equality, inclusion, peace culture, and leadership are
their main focus (Escuela Normal Superior de Saboya, 2018).

The majority of the school’s population comes from Saboya’s rural areas and outskirts. Most
of these areas have basic housing conditions and low internet coverage. On one hand, the
school’s building distribution has different locations for each section. On the other hand, a
teacher can have a class with students within a mixed age range and proficiency level. In view
of the above, we decided as a first step to develop a field notes diary, in order to recognize
any prior indicator of the possible impact of remote teaching strategies in class management.
After this first diagnosis and bearing in mind the pandemic context in which this research
takes place, we identify that teachers had to find unusual alternative ways to overcome many

of the problems that arise within lockdown and social distancing scenarios.



Research problem

Due to the global pandemic situation that started in the first trimester of 2020, many
areas involved in social development such as education were directly affected. According to
Hodges, Moore, Lockee, Trust & Bond (2020), schools and universities are facing decisions
on how to continue teaching and learning while keeping their population safe from a public
health emergency, moving their courses online to prevent the spread of the COVID 19 virus.
Some of these decisions previously named are seen in remote teaching strategies such as
assigning classwork via social media chats, using a phone call to provide teacher-student
feedback and preparing work guides many more days in advance. To sum up, it is evident that
education, as it is traditionally known, must be rethought to benefit our society. Nowadays,
technology is a tool that is supposed to represent proximity and interaction between human
beings. However, in Saboy4, the terms proximity and interaction are not fully understood. The
limited technological resources available there are not designed to bring together but to
separate both; teachers and students, in remote teaching. Hodges et al. (2020), explain remote
teaching (RT) “As a temporary shift of instructional delivery to an alternate delivery model
due to crisis circumstances” (Emergency Remote Teaching section, para. 1). Despite having
the purpose of providing a lesson to all of their students, classes might have frequent missing
students. Due to the fact that, in some cases, parents do not have enough resources to pay for
a cell phone plan, along with the lack of wireless internet connection for most of the
community members, sometimes resulting in students having to gather up in one house with
only one device to get the activities done, regardless of their age and corresponding class.
Evidently, the precarious technological situation in Saboya affects the students’ educational
process.

Consequently, living a pandemic directly affects the way teachers share information

with their students. The latter must adopt a distance position using impersonal communication



channels, Sumardi & Nugrahani (2021) agree that "However, to get the staggering impacts of
this adaptation to Emergency Remote Teaching, teacher educators need to possess adequate
knowledge and skills concerning the digital technology utilized to design an appropriate
pedagogical strategy." (p.88). In this case, these educators lack the knowledge, skills and time
to manage a variety of instructional platforms. Classroom management is therefore not
limited to the assessment of routine classroom tasks but involves broad aspects of human
interaction that contribute to the development of the learner in all areas. Thus, this paper will
focus on how remote teaching impacts classroom management during the pandemic
COVID-19. Extending on the results that emerge, we find them extremely valuable and
relevant for many other colleagues that might be facing similar concerns.

Consequently, living a pandemic directly affects the way teachers share information
with their students. On one hand, the latter must adopt a distance position using impersonal
communication channels. On the other hand, classroom management is not only about
grading papers and teaching subjects, but it also involves vast aspects of human interaction
that contributes to the formation of the student in all areas.

Research question

What is the Impact of remote teaching in class management during the pandemic

COVID-19 for English teachers in the school?
Main objective
To recognize the Impact of remote teaching in class management during the

pandemic COVID-19 for English teachers in the school.

Literature review
As we have already mentioned, COVID-19 reverberations are a constant in the

context where this project takes place. For this research project, we took into account



different conceptual background constructs which are addressed below, which are Remote
Teaching and Classroom Management, along with a brief connection at the beginning of this
section between COVID-19 and education.

COVID-19 and Education

Proximity and closeness between individuals were compromised to avoid physical
contact or close interaction, which are actions that increase contagious cases of COVID-19
in small- and large-scale communities regardless of their location. According to the World
Health Organization (2020), “The virus that causes COVID-19 spreads easily indoors,
especially in poorly ventilated settings. Outdoor venues are safer than indoor spaces”. As a
result of this, any regular educational class that used to occur inside a school or a space
considered a classroom, had to be suspended and transferred to a remote teaching modality.
Thereby these closures, Dhawan (2020) claims that “This is a situation that demands
humanity and unity. There is an urgent need to protect and save our students, faculty,
academic staff, communities, societies, and the nation as a whole” (p. 6).

As schools closed, the most common scheme of education had to be moved to a new
location, and it was then that we were forced to work remotely. That is to say that online
classes and interactions took a new place in virtuality to avoid any disruption in the academic
process of any school, as it is referred by Priyo & Nugroho (2020): “This pandemic causes
the fully online language learning to occur in a sudden and completely unprepared situation.”
(p.52)

All nations and their governments had to prioritize technology and ICT’s to assure
education for everyone. Colombia’s ICT Minister: Karen Abudinen, mentioned in an
interview with El Informador newspaper, claims: “We know that the internet today is a
necessity, a priority and a tool for work, study, training, and entertainment. That is why, in

tune with the needs of Colombian families, we will bring Urban Digital Zones to 705



municipalities in 28 departments to offer free internet. We are working flat out for the equity
of our population" (Abudinen, 2020). Although this action plan was made to have a wider
scope along with the nation, it only covers 705 municipalities out of 1103 registered by the
DANE (National Administrative Department of Statistics). Leaving 398 of these
municipalities and 4 departments with no connectivity equity for the benefit of the students’
population. To conclude, COVID 19 in education has put all communities to the test, because
the continuous process of education is only possible if having competent equipment and
excellent internet conditions.

Remote teaching

Emergency remote teaching has been practised along with schools and universities
worldwide to provide access and support to the learning process. This concept has been
discussed by different authors after the COVID-19 started. Sumardi & Nugrahani (2021)
stated that Emergency Remote Teaching is “a flexible teaching and learning approach to
apply during the pandemic because it enables the pre-service language teachers to access
education without time and space restrictions” (p.88). To reinforce this idea, Trust (2020)
defined it as “the ability to use technology to teach learners at distance especially in times of
emergency, such as natural disaster” (p.190). Those authors emphasized the urgency of the
situation that forced teachers and students to reinvent their ways to do things in a short
amount of time.

Since the government ordered institutions to cease face-to-face classes, teachers must
find an appropriate online methodology to continue teaching remotely by using different
strategies. This means that they require to adapt the pedagogical strategy that is originally
designed for face-to-face instructions to remote teaching (RT), those strategies can include the
use of web 2.0 technologies (see annexe 1). According to Hussain (2012), the difference

between web 1.0 and 2.0 is the purpose. The first one mentioned is considered a static web,



known as the “Read-only Web” and its main focus is to provide information. Meanwhile,
web 2.0 is a dynamic web that allows users interaction by reading, writing, and collaborating,
such as Google meet, Zoom, Whatsapp, among others.

For teachers in the school, the use of those strategies has facilitated performance and
has become a useful digital resource to carry out the learning process. However, Goodyear
(2013) pointed out that it is important to understand that Remote teaching strategies come
with challenges when adapting to rural areas such as poor internet access and teachers’ low
digital competencies. There are other external factors, namely limited technological
resources, that make the interaction difficult for both students and learners during this time.

Even though the COVID-19 pandemic forced the implementation and expansion of
new solutions to keep the learning process working, the solutions are going to be useful and
in constant evolution after the emergency to support education. Likewise, we have perceived
that remote teaching strategies are beneficial to continue teaching regardless of the challenges
a teacher can have when developing classes in a remote environment. It still can be a
productive experience for teachers and learners, as educators are willing to continue with
their process in rural areas.

Classroom Management

Classroom management is a very important concept to address in our project, as it is
perceived at the same time as a mirroring of one of the pillars to be followed by those who
desire to preserve wise behaviours throughout the different sessions. In the same way,
Chanakya (2014) states that “effective classroom management should also be initiated with a
common purpose to enhance the level of learning among the students, at any level,
everywhere” (p.50). Hence, giving a class is not merely to transmit knowledge, but also

worrying to ensure students’ personal development. Therefore, it is important to enhance the



appropriate tools to be able to address the learners, the best way possible. In this section, we
will focus on defining classroom management and how it is related to our study matter.

Along with the current situation we are going through, it has become evident the need
to transform the traditional methods used to relate effectively in the teaching-learning
environment. To begin with the deepening of the concept, - Evertson and Weinstein (as cited
in Boer, Doolard, Harms, Korpershoek & Kuijk, 2014) define classroom management as the
actions teachers take to create an environment that supports and facilitates both academic and
social-emotional learning. In fact, we must take into account the relationship of certain
relevant aspects that will be labelled below. Also, the criteria to determine effective classroom
management is based on five different aspects which are; rules, and routines, relationship,
motivation, discipline. (Zahra, Fachri and Novi, 2020).

Having said the above, when referring to the first two features, they turn into positive
practices. If an agreement is reached since the beginning of these actions, then, taking into
account the relationship feature, it may contribute to classroom management; if all the
involved members agree with the fact of supporting each other ahead of the process.
Addressing motivation and discipline can be successfully established through the
implementation of different strategies, such as the use of various tools, methods, and
techniques to achieve a conducive educational environment.

Research Design

In the following sections, we will discuss the type of study, context and population,
data collection instruments, and data analysis.

A qualitative research approach was selected for this paper due to this study’s context
and its original purpose. Gelling (2015) says that “Qualitative research is an approach to
scientific inquiry that allows researchers to explore human experiences in personal and social

contexts, and gain a greater understanding of the factors influencing these experiences.” (p.
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43). In contrast to quantitative research, this type of study can be interpreted by considering
people’s perceptions, behaviour, emotions, attitudes, and experiences (Mohajan, 2018).
Consequently and undoubtedly, qualitative research aims to understand a social or cultural
phenomenon through a holistic and narrative description (Astalin, 2013). This is why we
consider that this research approach is the most suitable to be carried out.

Type of Study: Case Study

Regarding what we previously mentioned, we decided to carry out a case study; this
research design has previously been acknowledged to be of great value, and it is for this
reason that the following is highlighted: Case study research excels at bringing us to an
understanding of a complex issue or subject and can extend experience or add strength to
what is already known through previous research. In contrast, case studies can also emphasize
detailed contextual analysis of a limited number of events or conditions and their
relationships (Kit, 2012, p. 70). Thus, applying this kind of analysis in this Colombian
specific context allows us to have a better understanding of the rural remote teaching
conditions that are partially known by the urban educational community, including the
government entities directly in charge of facilitating fair education conditions in
non-face-to-face settings.

The importance of qualitative research working together with a case study lies in the
convergence of several key points, in fact - Stake (as cited in Yazan, 2015) mentions four
defining characteristics of qualitative research, which are valid for qualitative case studies as
well: they are “holistic”, “empirical”, “interpretive” and “emphatic”’; moreover, researchers
should understand the interrelationship between the phenomenon and its contexts. The term
"empirical" refers to a study that is based on observations made in the field. Researchers who

are interpretive rely on their instincts and see the study as primarily a researcher-subject
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interaction (Yazan, 2015). Accordingly, the implementation of a qualitative case study
research allows us to assertively obtain the main objective.
Context and population

This research project takes place in a school located in the Boyaca department, this
town is located in the western region of Colombia. Most of the teachers come from the rural
areas of the municipality of Saboya and its surroundings “vereda-resguardo”, along with
cities such as Chiquinquiré or Tunja. In that region, the majority of teachers are hired by the
Boyaca Secretary of Education as full time employees.

For this research project, the participants selected are active English educators from
the school. The institution has 19 primary and secondary branches, distributed as follows: 16
for primary and 3 for secondary. From the different institutional branches and all the teachers
in the school, the sample for this article consists of 2 primary and 2 secondary English
teachers located in 11 branches out of 19. On one hand, the elementary school teachers are
graduates, but they are not specialized in the area of English as a Foreign Language (EFL).
On the other hand, the educators from the main school (secondary) are EFL teachers who
have completed different graduate studies (PhD in education and M.A. in bilingualism).
Data Collection Instruments

For this qualitative study, we chose three data collection instruments, keeping in mind
their purpose, which is to select among various available options the instruments to perform
data collection that meet the intended objectives and, at the same time, respect budgetary and
temporal restrictions as well as other equally relevant issues when conducting a research
(Bastos, Duquia, Gonzélez, Mesa & Bonamigo, 2014, p. 918). These selected instruments

from our point of view, were the most suitable when carrying out our Case Study.
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Field Notes

This was the first instrument used when we first came into contact with the teachers
we were going to work with. Comprehensive field notes, especially those that include critical
reflection, can be useful in guiding future data collection efforts in the current study. They
create a record of the study unfolding over time and are exceedingly valuable in analysis.
When digitized and well organized, they can be searched by keyword and reorganized by
topic, time frame, or participant (Phillippi & Lauderdale, 2017, p. 383). Our field notes took
place during the first days in which we established non-face-to-face dialogues with different
teachers from the school. For this purpose, after each annotation with its respective date, we
added different analyses and personal perceptions based on the interactions with the teachers.
Interview

This second instrument was chosen as a way to have a close and short conversation
with the teachers who agreed to take part in the research. “Qualitative research interviews are
preferable when the researcher strives to understand the interviewee’s subjective perspective
of a phenomenon rather than generating generalizable understandings of large groups of
people” (McGrath, Palmgren & Liljedahl, 2008, p. 1003). Once the research objective was
defined, we used the interview as a tool that would bring us closer to understanding the
impact of remote teaching in this specific situation and context from the direct teachers’
perspective.
Questionnaire

Finally, we decided to use the questionnaire as a method of data collection to provide
the study with a more detailed view of the subject matter interests of our participants.
McGuirk and O'Neill (2016) determine that “the content of a questionnaire must relate to the
broader research question as well as to your critical examination and understanding of

relevant processes, concepts, and relationships" (p.249). This questionnaire consists of eleven
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detailed questions; nine of them are multiple-choice questions and the remaining two are
open-ended questions. This data collection tool was built around the two main research
constructs: Classroom management and remote teaching.

Data Analysis

Throughout this section, we will analyze the obtained data from the interviews and the
questionnaire shared with four teachers from different sections of the school we did this
research at. These instruments have specific questions linked to remote teaching and class
management. All of these happened during the first semester of 2021; additionally, we
included the field notes that we as researchers implemented during the process.

The information exposed in the samples is meant to be read as follows; the acronym
“FN” stands for field notes in which R1 means (researcher #1), consecutively the numbers
will increase representing each of the researchers who were part of these field notes. An
example of the formula used to mention an excerpt from the field notes is FNI17/Mar/2021R3
(Field Notes+Date+Researcher Number).

The second acronym you will find in this data analysis is "INT" which refers to the
interview made to 4 participants, an example of the quotes taken from this instrument is
(INTP2Q5) (Interview + Participant Number + Question Number).

Finally, the third tool used to collect data is the questionnaire (QUE) where we can
find both closed and open-ended questions, the acronym "AC" is for additional comments if
applicable. The way of reading this instrument’s fragments is (QUEQS8P2) (Questionnaire +
Question Number or Additional Comm(’qwant + Participant Number).

From the collected data we decided to undertake a process of triangulation, of which
(Johnson, 2017) highlights that "Triangulation involves the use of multiple data sources in an
investigation to produce understanding.” We conducted this triangulation in order to identify

patterns and draw categories, which provided us with a broader and more detailed conception
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of the key concepts to be analysed directly as categories, as Vaismoradi et al., (2016) stand
“Category is the primary product of analytical process, has a descriptive identity and is
mainly used at the beginning of the theme development process to classify findings” (pg.
102). Therefore, in the following lines, we will describe the two main categories we have
found: The first relates to the limited technological resources available to teachers and the
second to the lack of teacher training on distance performance and its possible current
implications.

Limited Technological Resources

Technological resources are a crucial matter in terms of connectivity and interaction
between teachers and students; having access to them determines how effective remote
teaching is. As it is emphasised here: “The pandemic has brought the world to a situation
where those not connected to the internet are facing total exclusion. With strict social and
physical distancing measures in place, new routines require accessing the internet for most
services”. (De', Pandey & Pal, 2020, p.3). Therefore, this limitation creates a clear and deep
division between those who can and those who cannot access remote learning.

During the collection of this data, we were able to observe the willingness of teachers
to continue the educational process despite the challenges that emerged along with the current
situation. Likewise, as days went by since this research started, some specific situations
restraining the teaching work became more noticeable. As a result of the limited
technological resources available in this community, it is clear to see from the field notes,
questionnaires, and interviews collected, the direct effect of the lack and limited technological
resources at a professional, academic, and personal level on both, teachers and students.

Taking into account the location of the population selected for this data collection, we
can see in the following field notes fragment “I told the teacher that I wanted to plan some

classes for this week but he informed me that most of the students were not going to be there
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because they didn't have the internet resources or technological devices”
(FN15/Mar/2021R1). 1t is evident that having limited technological resources in the school
generates discomfort and affects the teachers’ performance when planning their classes and
duties.

Also, when looking at the interview question: How do you think the current situation
has influenced the process of teacher-student interaction? and the answer given here “/
repeat, not all students have access to the internet, so it is a very low percentage who can be
online and this makes it impossible to interact in a certain way with those other students who
unfortunately do not have access to the internet and are often the ones who most need this
teacher-student interaction “(INTP2(Q5), we can see how having limited technological
resources affects the interaction between teacher and students. As Alvarez concludes (2020),
Those who are lacking the right technological devices might be left behind. Not having a
proper way of interacting can result in doubts, unanswered questions, and non-internalized
concepts that can decrease students’ interest in the class. Students may feel that neither their
opinion nor their voice is being taken into account apart from their responsibility to fulfil their
homework.

The third and last instrument taken into analysis in the impact of limited technological
resources is the questionnaire. In this, we find the question: Do you think it is possible to
carry out appropriate classroom management in remote teaching? The answer given by
participant number 2 is: "sometimes it is complex to carry it out since many students do not
have the possibility to access the synchronous sessions” (QUEQS8P2). Attendance in a virtual
classroom depends on the technological resources to which students have access. This
exclusion due to limited technological resources, which was mentioned at the beginning of
this category, creates an enormous problem in carrying out the remote teaching program. The

class ceases to be a joint unit and is separated by who can and who cannot be present
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virtually. No matter how much willingness and readiness teachers may have, it is something
that directly and negatively affects remote teaching and its participants.

Although remote teaching is a plan to deal with the global pandemic situation that has
suddenly happened, it is not an effective response plan in the context in which this research
takes place. It is evident that not only does it affect the students’ population; teachers are also
in a complex situation as they lose the audience for their lessons, as they cannot have a joint
group for their classes. It is then that we see that groups within a classroom are no longer
differentiated by the academic competencies of their students but by the access they have to
technological resources.

Lack of teachers’ training

Within the current health situation, it was necessary for teachers to apply different
online methodologies and tools that enabled remote teaching, in regards to synchronous and
asynchronous classes, Sumardi & Nugrahani (2021) stated that:

Educators need to possess adequate knowledge and skills concerning the digital
technology utilized to design an appropriate pedagogical strategy; many educators are not
ready yet to adapt to abrupt changes. They have a lack of knowledge, skills, and time to
operate a variety of instructional platforms (pp. 88-89).

That means that when there is appropriate training related to online tools, teachers can use
those tools to teach, encourage and allow students to continue with their learning process.

In line with the findings of the research, several elements related to lack of teacher’s
training were found. We evidenced that besides the external factors that might impede the
accomplishment of remote teaching strategies, most teachers have been trained in face-to-face
teaching methodologies, but not in virtuality. Due to this, it was crucial to inquire teachers of
our investigation scope about the applicable knowledge they had on virtual instruction, the

perception about the importance of remote teaching, and what training they have received by
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the institution or Ministry of Education to face this new stage. In the following excerpts, we
observed the teacher’s answers regarding the conditions of remote teaching as well as the
field notes of the researchers.

According to the results given in the interview Q3: Do you consider that you have
received effective training in remote teaching tools/platforms to face the current pandemic
situation? "I did not receive any kind of qualification in the use of tools and platforms to give
a better orientation to my students." (INT/P1/Q3) “We have not received a direct
qualification from the National Ministry of Education or from the Education secretary of
Boyaca, learning has really been autonomous...” (INT/P3/Q3), none of the educators have
received any training related to online tools and remote teaching strategies before or during
the pandemic. Likewise, as a result of inquiring with four educators about the necessity of
constant training about remote teaching strategies: Q4 Do you think you need annual training
in remote teaching? -Yes (QUE/Q3/P1-P2-P4), they recognize the importance of yearly
training related to remote teaching tools, as it can be a useful asset in online classroom
management. Trust (2020) stated that educators should be trained in teaching with technology
to adapt their practices to support learners at a distance as the lack of preparation creates
additional stressors and barriers to teaching and learning remotely in the current situation.

Based on the interview results shown, the educators emphasized that knowledge was
acquired empirically and obtained within the course of the classes, which represents an
additional effort for them. Q9: How stressed have you felt in the face of managing the class in
remote teaching mode caused by the COVID-19 pandemic? - High stress (QUE/Q9/P1-P4).
As it is shown in the questionnaire, two teachers responded that they have a high stress rate
due to the extra work they have to do to adapt their classes to the online environment.

In addition to those answers obtained from the interviews and questionnaires, it was

also noted and documented in the field notes by the five researchers that there was an evident
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lack of knowledge from the educators and students in tools such as Google Drive. Most of
them used WhatsApp and calls to provide education access to students and satisfy learning
needs "I received the work guides via WhatsApp, the ones that were already elaborated by
some professors, as supporting material for the moment of contacting the students, I asked the
professor to upload them to a folder in DRIVE, but he said he did not know how to use the
platform."(FN11/Mar/2021R3) Evidently, the lack of knowledge affects the successful
classroom development and interaction between students and teachers. As Kebritchi stated
(2017), it is a challenge for teachers to move from offline mode to online mode, changing
their teaching methodologies, and managing their time.

The results presented related to teacher’s training allowed us to evidence how the
current COVID-19 pandemic situation impacts remote teaching strategies. It is evident that
some of the educators have not had the training to handle and recognize the different
technologies and require more time to create a lesson. As shown in the results, they recognize
the importance of constant training by the authorities such as the institution and the Ministry
of Education and how meaningful it is to carry out successful online classroom management
using that knowledge. Most educators stated that as this health situation happened
unexpectedly, there was no adaptation process to remote teaching and they were struggling to
adapt their methodology to a virtual environment.

Conclusions

To conclude, as a result of this pandemic, the changes that teachers have had to make
when planning and delivering classes are evident, due to the specific characteristics that have
emerged from remote teaching. Classroom management is one of the priorities to be carefully
reviewed and analyzed in the virtual modality as teacher-student interaction is directly
affected by the communication channels that are currently used.

Regardless of the willingness and commitment of teachers to continue their work in
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such a changing period as this pandemic has been, the lack of distribution and allocation of
adequate technological resources has had a significant and direct impact on effective
classroom management. Technological resources and their proper use are crucial to the
maintenance of schooling in rural settings such as the one we are working with. Whether or
not students have their own technological equipment with available internet, cannot become
the reason why certain people can or cannot access the right to education. This is something
that should matter especially to governmental institutions involved in education. All this is in
order to ensure a quality educational process for all students and a good performance by the
teachers involved.

The different data collection instruments permitted us to prove how the current
COVID-19 impacts teachers’ training. The results showed that most of the teachers could not
handle and recognize the diverse technologies and required more time to design a lesson,
most of the participants stated that the process was empirical and they highlighted the lack of
support by the Ministry of Education. It is important to provide effective and constant training
related to remote teaching since this knowledge can help educators to create and improve

strategies and better online classroom management.
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