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ABSTRACT 

The following research was designed to promote the construction of vocabulary related to 

emotions in A1 EFL students. The aim of this study is to comprehend how implementing fables 

inside the English classroom helps A1 students develop self-awareness and vocabulary-building 

processes related to emotions. This study was developed taking into account the qualitative 

research approach, and Action Research methodological desing. The data were collected 

through field diaries, an observation diary and semi-structured interviews, in a group of 34 

students and the teacher in charge; in which the lack of vocabulary was evident due to the 

methodology and resources that were used at the time. Based on the results, the students were 

expected to improve their vocabulary-building process by implementing fables. 

Keywords: Fables, Vocabulary, Emotions, Self-awareness, Language education, Childhood 

education. 

RESUMEN 

La siguiente investigación fue diseñada para promover la construcción de vocabulario 

relacionado con las emociones en estudiantes de EFL A1. El objetivo de este estudio es 

comprender cómo la implementación de fábulas dentro del aula de inglés ayuda a los 

estudiantes de A1 a desarrollar procesos de autoconciencia y construcción de vocabulario 

relacionados con las emociones. Este estudio se llevo a cabo teniendo en cuenta el enfoque de 

investigación cualitativa. Los datos fueron recolectados a través de diarios de campo, diario de 

observación y entrevistas semiestructuradas, en un grupo de 34 estudiantes y el docente a 

cargo; en el que se evidenció la falta de vocabulario debido a la metodología y recursos que se 

utilizaban en la época. Con base en los resultados, se esperaba que los estudiantes mejoraran 

su proceso de construcción de vocabulario implementando fábulas. 

Palabras clave: Fábulas, Vocabulario, Emociones, Autoconocimiento, Educación Infantil, 

Enseñanza de idiomas. 
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1.INTRODUCTION 

 

 

One of the main problems evidenced in the EFL classrooms of non-bilingual public 

schools in Bogotá, Colombia is students’ lack of vocabulary. According to Bakker (2020), this is 

due to the little attention that has been paid to learning and teaching vocabulary since it is 

considered as only words, and to the fact that an adequate way has not been found to motivate 

teachers and students. However, Lang (2009) states that “literature, telling and reading stories 

for children, has an immense value for children, parents, teachers, and educators. It plays a 

strong role in child language, cognitive, personal, and social development both in mother tongue 

acquisition and SLA” (p.51). In other words, the methods used for teaching vocabulary in EFL 

have not been efficient or motivating for students, which is why we were interested in using a 

strategy with great potential such as literature, to improve language learning development and 

performance.   

 

To start, one of the most functional literary forms that has shown a strong connection 

with children are fables. According to Ibarra, et al. (2017), “Fables can be easily understood 

because of the type of words that appear in the text (…) students can understand without 

explicitly knowing the meaning, this is called active and passive vocabulary” (p. 14), this is 

because students can relate their previous knowledge to the understanding of new terms. 

Likewise, the use of fables allows the implementation of activities such as “learn through 

discussions and practical activities using everyday resources” (McGowan et al., 2009). 

Moreover, as fables include the moral and critical thinking in their stories, it allows us as pre-

service teachers of English to create spaces for self-awareness and reflection that students can 

enjoy and learn from. Based on this, the present study aims to comprehend how implementing 

fables improves A1 students' vocabulary-building process as they develop emotional self-

awareness.  In this document, you will find the statement of the problem, the research design, 
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which includes the type of study, instruments, instructional design, the population, and results. 

These sections will be written more thoroughly later on. 

1.1 Statement of the problem 

 

Currently, there are different methodologies for ELT at the early levels, however, most of 

them are focused on reading comprehension and writing processes. This situation makes the 

building of vocabulary not a priority affecting the academic performance of students and the 

development of classes. On the one hand, within the observation made in a 3rd grade English 

class in a non-bilingual public school in Bogotá, Colombia, we could see how the methodologies 

and resources used by the teacher were not sufficient and did not focus on vocabulary building, 

but just reading and writing in English. On the other hand, as pre-service English teachers, we 

believe that during this age (8-12 years old) it is important to build emotional awareness 

because students need to understand their emotions in order to express themselves better in 

the English classroom. We believe it is important to generate spaces where students can 

develop their emotional awareness even if the school does not have a humanistic approach. 

The purpose of this section is to explain the following aspects: first, context, population, and 

needs analysis; second, main problem; third, related studies.   

 

First, this research is based on our experience as practitioners and on some observation 

classes with 3rd grade students in a non-bilingual public school in Bogotá. Through observation, 

it became evident the lack of understanding regarding the English vocabulary, and how students 

experience different emotions such as frustration and sadness because they were not able to 

express what they were feeling during the class; this affected the EFL context and slowed down 

their learning process. Therefore, the observation carried out in our practice allowed us to 

identify the difficulties regarding vocabulary building processes and emotional self-awareness in 

a non-bilingual school and encouraged our interest in doing research in this field. 



11 

 

 

Second, it is essential to discuss the importance of emotions in the classroom because 

“…through language children participate in social interactions fostering their ability to link 

actions and behaviours [behavior] with mental states that are inaccessible to direct observation” 

(Ornaghi & Grazzani, 2013, p.356-357). Furthermore, Safdar et al. (2020) mention that lack of 

vocabulary in students affects all four language skills and that mastering a large amount of 

vocabulary can make better speakers, listeners, readers, and writers in classrooms. Taking into 

account a previous observation, we noticed that L1 prevailed in the classroom affecting the 

improvement of the class by stopping the students from actively participating.  It is important to 

start working on the lack of vocabulary and emotional awareness from the first level of English 

considering that, as Ibarra et al. (2017) say:  

Some children find English as something challenging from [from x] for them as texts of 

fables have words they can barely understand but they can make an effort to 

understand. If a student is able to overcome little difficulties in their learning, the will 

consider this as significative and therefore will memorize the information (p. 15)   

Based on the above, it is necessary to identify strategies that can help to teach 

vocabulary and build self-awareness to complement the students' learning processes. 

 

Third, the English class has been taught in a teacher-centered approach where the 

students just needed to read and write what the teacher showed on the board. As Tularam, 

(2018) mentions “Traditional teaching approaches are generally teacher-directed, where 

students are taught in a manner that is conducive to sitting and listening.” In line with this, there 

were no activities where students could actively participate or express their emotions, which 

evidences some features of a tradicional approach that is not the best for this context. For this 

reason, we suggest the use of reading fables, taking into account that they implement a variety 

of vocabulary and also emotional awareness that students can easily identify. Reading fables 
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works within the context of A1 students because “fables are simple for children since it [they] 

contains a predictable story sequence, familiar words, real-life animals, and an expected end.” 

(Ibarra et al., 2017, p. 18). Besides, it is worth noting that by using stories in second language 

teaching, children develop social skills such as empathy and active listening, as a 

communicative learning environment is created in the classroom (Escobar, 2020, p. 11). This 

allows students to reinforce their learning through interactive readings of fables. In brief, fables 

have many benefits that can be implemented in the classroom to build new vocabulary and self-

awareness. 

 

Additionally, through our observation and reflection processes, it was possible to 

demonstrate the lack of vocabulary, and emotional awareness, in A1 level students of a non-

bilingual public school in Bogota, Colombia. For this reason, we propose the application of 

reading fables during the English classes. By investigating the lack of vocabulary, the need to 

work with emotions inside the classroom, teachers and school leaders can identify the 

effectiveness of reading fables in their English classes. 

 

1.2 Rationale 

 

Safdar et al. (2020) say that vocabulary is an important part of learning a new language; 

however, Ibarra et al. (2017) indicate that a didactic strategy such as fables should be used to 

encourage vocabulary building. Furthermore, according to Saarni (2007), it is important to use 

language as a tool for students to be able to talk about their partners’ and own emotions in a 

safe environment. In the following section, we will explain how vocabulary and emotional 

awareness improves by reading fables in A1 level students from a public, non-bilingual school in 

Bogotá, Colombia.  For this reason, this research will demonstrate the validity of this resource 

within the EFL context in Colombia. 
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First, during the first school years it is common to focus on reading and writing, so that 

students can master these skills and can use them in the future to express their opinions using 

all the competences learned. On the one hand, Joseph & Strain (2003) state that “A large and 

more complex feeling vocabulary allows children to make finer discriminations between feelings; 

to better communicate with others about their internal affective states; and to engage in 

discussions about their personal experiences with the world.” (p. 2). This is relevant because 

taking emotions into account inside the English classroom can promote active participation that 

contributes to students' learning process, which would allow the generation of new and varied 

vocabulary in a more dynamic way. In addition, students should recognize their emotions inside 

the classroom to communicate in a more assertive way. 

 

For instance, if children do not recognize and understand their emotions, it is possible 

that they will not be able to regulate them, which may affect their emotional intelligence in the 

future. According to Eisenberg & Fabes (1995) “It is likely that children who become 

dysregulated experience an aversive emotional response akin to personal distress whereas 

those who behave more constructively may have experienced concern for one of the angered 

parties.” (p.205) On top of that, if students are not able to resolve their feelings, their memory 

and judgment can be negatively affected (Lewis & Lewis, 1996 as cited in Sorin, 2004). Along 

with the reasons why it is important to teach emotions to kids, a humanistic approach should be 

considered in which they could grow from their experiences. With all of the above, it is worth 

mentioning: 

The main purpose of this approach is revealed through behavior, both as individual 

actions and as an interaction with others. Behavior should be interpreted, understood, 

and dealt with in such a manner that the student is able to understand himself and to use 

strengths and weaknesses as positive builders in his own development. (Firdaus & 
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Mariyat, 2017, p. 31-32) 

 

On the other hand, children's literature has become one of the most appropriate and 

powerful tools for language acquisition. The fable as part of this is a resource that, as mentioned 

by Ibarra et. al (2017), uses a simple language for students of early levels compared to other 

types of texts; therefore, the construction of vocabulary is more significant. In addition to this, 

there is a strong connection between fables and emotions because the moral of the story gives 

a lesson about what is wrong or right, children can identify better the emotions based on how 

the characters react to those situations, and these simple stories are relatable to real life 

scenarios students can experience.  Based on the above, reading fables is one of the best 

options to foster emotional awareness and vocabulary-building processes. 

 

Second, we as practitioners and researchers, believe that greater importance should be 

given to vocabulary building for students in the first levels of English. Within the observation 

made in a 3rd grade English class in a non-bilingual public school in Bogota, Colombia, we 

could see how the methodologies and resources used by the teacher were not sufficient and did 

not focus on vocabulary building or the importance of emotional awareness. For this reason, 

there is no recognition and identification of vocabulary related to emotions. Reading fables as a 

resource works in the first levels of English since they adapt to the academic context of the 

students and promote class participation and mastery of the target language. Based on these 

positive aspects, we believe that active class participation and vocabulary building would be 

much more successful if this resource was implemented. 

 

During our revision of the literature, we noticed that there are not a large number of 

studies focused on vocabulary building in the EFL context in Colombia. However, we found 

several studies from other countries related to English language vocabulary building; but none 
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of them related to reading fables as a learning strategy to improve student’s self-awareness. As 

previously mentioned, this study is innovative within the field of education in Colombia, as it 

demonstrates how implementing fables improves emotional self-awareness and the student’s 

vocabulary building process. Consequently, our project enriches the existing theory or literature 

on the construction of English language vocabulary in the Colombian educational environment. 

 

Summarizing all of the above, our research focuses on the problems related to the deficit 

in the acquisition of new English vocabulary and the importance of taking emotional awareness 

into account inside the English classroom, especially at the earliest ages. In addition, we 

propose reading fables as a strategy for teachers to improve the EFL environment in non-

bilingual schools in Bogotá, Colombia.  

1.3 Research question and objectives. 

 

RESEARCH QUESTION:  

In line with the qualitative approach of this research and with the action research methodology, 

we propose the following research question:  

How does implementing fables inside the English classroom help students develop 

emotional self-awareness as their vocabulary-building processes related to emotions 

improve? 

 

OBJECTIVE: 

In accordance with the phenomenon that was observed and found in the English classroom, we 

suggest the following objective: 

To comprehend how implementing fables inside the English classroom helps A1 

students develop self-awareness and vocabulary-building processes related to emotions. 
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SPECIFIC OBJECTIVES: 

To understand the other factors surrounding the research question, the specific objectives were 

the following: 

- Determine how students identify and understand different emotions by making 

use of fables during the class. 

- Create a space within the English classroom to promote students' recognition and 

identification of emotions.  

- Demonstrate how the implementation of fables develops self-awareness and 

vocabulary building in the students. 

 

2. CONCEPTUAL FRAMEWORK 

 

 

The following section will discuss the theoretical references that were taken into account 

to support our research, which will also contribute to a better understanding of the phenomenon 

studied in this research project. First, learning-acquiring L2 vocabulary is one of the most 

important parts of this investigation since it states how students learn during the first years, and 

how the lack of vocabulary development can hinder language learning inside the classroom. 

Second, the concept of fables for teaching a foreign language will be described. This concept 

allowed us to establish that the use of fables as a didactic instrument can significantly 

strengthen the learning process of a second language in children. Then, the importance of 

teaching emotions in the classroom will be addressed as well as how this leads to the students’ 

building processes of emotional awareness; this motivated us to connect self-awareness in 

terms of emotions as a transverse axis for our research. 
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2.1 Learning-acquiring L2 vocabulary 

As Coxhead (2013) proposes, “vocabulary can be defined as the words of a language, 

including single items and phrases or chunks of several words that convey a particular meaning, 

the way individual words do” (p.8). According to this interpretation, we can say that vocabulary 

is one of the key factors when learning a new language, taking into account that the term 

“vocabulary” not only means one word but lexical items, phrases and multiword expressions that 

can be used in different ways according to the context. Furthermore, Coxhead also (2013) 

explains that: 

 “Students tend to develop more productive vocabulary knowledge based on their 

receptive knowledge of words or phrases. Similarly, they usually increase their depth of 

vocabulary knowledge of individual items as they use words and phrases in writing and 

speaking, as well as through reading or listening” (p.17). 

 

 It is worth noting that there are two distinctions when talking about vocabulary 

knowledge; on the one hand, vocabulary can be expressive when speaking and writing, and, 

receptive when reading and listening. On the other hand, related to the number of words, and 

the quality, meaning and usage of such words (Coxhead, 2013, p. 17). Considering this, it 

should be relevant for teachers to include activities where all the communicative skills are 

implemented with the target vocabulary of the class. 

 

For many years, learning a new language has focused on reading and writing at the 

earliest levels rather than vocabulary acquisition. As Laufer (1986) expresses it, “Until very 

recently vocabulary has suffered from step-child status in language acquisition research. The 

reasons for this plight might have been the linguists’ preference for closed systems describable 



18 

 

by rules” (p.73 cited in as cited in Chacón, et al, 2010). According to this, within the academic 

context schools used to focus on the learning of the grammatical rules leaving vocabulary on a 

second level. Moreover, although there is a lot of literature that describes vocabulary 

acquisition, there are not a lot of studies that explain how to actively practice vocabulary 

acquisition in the classroom (Meara, 1997). 

  

As it was mentioned before, teaching vocabulary is an essential art of learning a new 

language. Coxhead (2013) affirms that vocabulary is very important for English teaching since 

students will not understand others and express themselves if they do not have sufficient 

vocabulary. Considering that communication among others is one of the main goals for 

education nowadays, the author reaffirms her definition with her own experience: “This point 

reflects my experience with different languages; even without grammar, with some useful words 

and expressions, I can often manage to communicate.” (p.8). For this reason, it can be inferred 

that students are better at understanding and communicating with others in English by learning 

vocabulary (Coxhead, 2013), and, in line with this, Allen (2007) suggests that “by discussing 

and grouping the words into categories, students are creating attributes of the words in relation 

to each other, and the topic being studied” (p. 26).  

 

In such vein, Vermeer (1992) claims that if a student wants to reach a high proficiency 

level in the target language, they should focus on the importance of the lexical component 

(vocabulary). Laufer (1998) supports this idea by affirming that the most noted difference 

between language learners and native speakers is how they use their lexical competence to 

communicate with others. Besides, there are some investigations in which the interaction 

between native and non-native speakers is observed and factors such as how they use the 

vocabulary, and how much vocabulary they know show how non-native speakers are most of 

the time in the same level as native speakers. (as cited in Chacón, et al, 2010, p.2) 
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In conclusion, the acquisition of L2 vocabulary is important since, as Coxhead mentions, 

students improve their knowledge by using words and phrases. In line with this, Laufer mentions 

how vocabulary has not received enough importance and, according to Meara, this means that 

students cannot actively use it in class. Finally, Laufer supports Vermeer by saying that the use 

of vocabulary is essential when creating interactions between native and non-native speakers.  

This concept is important for our research because it is shown that, due to this, students can 

reach much higher levels of proficiency, understanding and communication, therefore, we 

believe that the acquisition of vocabulary is a fundamental part of the learning process of a 

second language.  

2.2 Fables for teaching 

 

Fables are defined as a short fictional literary story that has a didactic intention often 

manifested in a moral, and which may involve animals and other animate or inanimate beings 

that share human characteristics such as speech and movement (Rodriguez 2010 as cited 

Vásquez et al., 2018). Fables have been present throughout people's lives, mainly within the 

educational context, since they have become a resource that facilitates learning and 

development of skills such as reading and writing. Likewise, Santana (2005) states that the 

fable besides communicating, it teaches and entertains; because of this, it can be described as 

a didactic resource. This has allowed teachers to develop new strategies with its use, not only 

for learning the native language in the early grades, but also for learning a second language.  

 

Fables have a great influence on the development of activities inside and outside the 

school classroom. Pardo (2018) suggests using fables in three times of the class, at the 

beginning as a relaxing element that can recover the calm of the class and indirectly potentiate 
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the vocabulary of the students; in the middle to reinforce the acquired structures, and at the end 

to use the reading of fables as a reward for good behavior. Thus, it is such a versatile resource 

that applied in the best way will positively influence student outcomes and class atmosphere. 

 

Ee (2009) affirms that “Using fables can truly be an interesting approach in infusing 

“teachable moments” that warrant thoughtful exploration and investigation of knowledge”. Also, 

fables are important because students not only learn but understand about the world around 

them; this allows to create a school environment where students will improve their disposition to 

participate taking into account how stories can be related with their personal life (Ee, 2009; Hirst 

& Slavik, 1998).  

 

 On the other hand, Ibarra et al., (2017) add that students can understand some 

concepts of their daily lives through fables because of its narrative style. Besides, “Fables are 

designed to teach children how to navigate through complex emotions and experiences in a 

healthy way. From learning to celebrate our unique differences, to processing through bullying 

and understanding the value of environmental sustainability” (Cision PR Newswire, 2020), which 

means that their intention is not only to become a tool for purely academic use as would be the 

story or any other literary composition, but also allows students to identify behaviors, situations 

and emotions similar to those of their lives, so that emotional vocabulary such as the one 

describing the characters has a greater reach in students. The fable is an instrument whose 

main function is to teach its readers, and in this case, to generate and achieve emotional 

awareness in the daily life of the students. That is why it is worth highlighting that morals are 

another element that can be used to improve the quality of life of students. Pardo (2018) 

assures that: 

The reading of fables or texts with final teaching should be carried out when the moral 

coincides with a specific act that has taken place in the classroom or in the children's 
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immediate environment... since this will have a great impact on the students' awareness 

and respect for others (p. 26).  

 

To summarize, the authors support the use of fables as an educational resource since it 

is an effective tool for teaching, which can be used at different moments of the class as well as 

be used in different ways and to achieve different objectives for the class.The fable was taken 

into account for this research, since it is a didactic resource that students can easily recognize. 

These types of stories and the characters can strengthen the emotional awareness since they 

are relatable to the children's daily situations. Along with this, different activities can be carried 

out in which students put the 4 skills into practice (reading, writing, speaking, and listening). This 

can help students’ vocabulary building process since it is easy to understand and the stories are 

entertaining, so they can live meaningful experiences while they learn.  

2.3 Emotions in the classroom 

 

According to Salovey & Mayer (1990), emotional intelligence (henceforth as EI) is an 

ability “...to monitor one’s own and others’ emotions, to discriminate among them and to use the 

information to guide one’s thinking and actions” (p. 189). Which means that it allows people to 

adapt their way of acting taking the context into consideration. Moreover, years later, Mayer, et 

al. (2000) described a complex process in which EI is a skill that not only allows one to perceive 

the emotions, but to comprehend and regulate them in order to act on them. 

 

To Daniel Goleman (2006), it is important to enhance EI in the early ages and in an 

academic context. He states that: 

In the early elementary years students should learn to recognize and accurately label 

their emotions and how they lead them to act. By the late elementary years lessons in 
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empathy should make children able to identify the nonverbal clues to how someone else 

feels. (para. 7) 

 For instance, developing the emotional intelligence in children in the academic context 

leads to a good dynamic in the classroom, due to the fact that they understand how they should 

act according to the topic or subject, or who they are with (teacher or partners). Goleman (2006) 

also mentions that EI needs to be further developed in the following academic years. In high 

school, students can experience new feelings such as stress and motivation, especially related 

to their school life and other responsibilities. Besides this, as they grow and mature, this skill 

evolves into active listening and talking that grants them to solve problems. 

 

Nonetheless, other authors argue that EI is not used just to know how to act depending 

on the context, but also to know how to handle positive and negative emotions within the 

classroom. For example, Pekrun, et al. (2002) express that: 

 “the domain of academic emotions would include students’ achievement emotions 

experienced in school or university settings, but goes beyond emotions relating to 

success and failure by also covering, for example, emotions relating to instruction or to 

the process of studying” (p.92).  

Regarding this, it is of high importance that students can use their EI while they work in 

groups since they can listen to other points of view and have positive or constructive comments 

about the others' opinions. 

 

Besides the academical context, Pekrun, et al. (2002) talk about how enhancing EI helps 

people's health in general, because it can impact students’ cognitive processes and 

performance, physical and psychological health. In fact, Lantieri & Goleman (2014) support this 

idea by talking about how it is necessary to have different strategies to decrease anxiety, which 

is a major target for schools due to the academic load to which children are exposed from early 
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ages. These strategies also help students to learn better, be creative and have a solving 

problem mentality. 

 

Consequently, Lantieri & Goleman (2014) specifies that children conquering their 

emotions makes them better at learning. By mastering emotions students can enhance their 

self-awareness and use it actively in the classroom context. Along with this, Goleman (2006) 

says that “helping children improve their self-awareness and confidence, manage their 

disturbing emotions and impulses, and increase their empathy pays off not just in improved 

behavior but in measurable academic achievement” (para. 10).  

 

In line with this, it is essential to focus not only on the EI and how students can develop it 

in the classroom, but also on how they can use their emotional competence in their future to be 

part of the society. As Goleman (2006) explains it, “While our emotional intelligence determines 

our potential for learning the fundamentals of self-mastery and the like, our emotional 

competence shows how much of that potential we have mastered in ways that translate into on-

the-job capabilities” (para. 35). Although EI and emotional competencies are necessary for the 

future, as it was mentioned before, these two must be worked on from an early age because “a 

heightened self-awareness, better ability to manage distressing emotions, increased sensitivity 

to how others feel, and managing relationships well are vital throughout life. But the foundation 

for these life competencies is laid in childhood” (Lantieri & Goleman, 2014, p. 2). 

 

This concept is important in the framework of our research, since as future teachers we 

believe that the emotions that students experience daily in the classroom must be recognized, 

validated, and regulated; all this so that they can develop good interpersonal relationships, self -

awareness and empathy inside and outside the school classroom. Additionally, welcoming 

emotions in the classroom is important for us because we believe that they are part of students’ 



24 

 

identities and learning processes, and it gives the opportunity to distance the English classes 

from only transmitting linguistic codes, which is a limited view and has been done for a long 

time. 

 

3. LITERATURE REVIEW 

 

 

Over the years, different authors have highlighted the use of children's literature and 

especially the fable, since they improve learning processes, enhance reading - writing skills, and 

enriches the process of building vocabulary in children during the first years of school. Two 

investigations were essential for this project: firstly, a descriptive qualitative research by Ibarra, 

et al. (2017), and secondly, a qualitative research by Escobar (2020), which used fables as 

instruments for the acquisition of linguistic skills in the English class. 

 

In Colombia Ibarra, et al. (2017) described the procedures they took into account to 

determine the effectiveness of the use of fables as a resource in English classes to teach 

vocabulary and also ethical and moral principles to children. For this research, three primary 

school teachers and a group of 3rd grade students between 8 and 10 years old, who lived in 

Pereira and studied at the La Julita Educational Complex, participated. The methodology they 

used was qualitative, with an inverse approach to lesson planning. The sources of primary 

information collection were the processes of observation, journals, and instruments. For the 

development of their research, they followed the following process:  

 

Initially, they described the needs that the institution shared with the students. 

Subsequently, to achieve their objectives, they designed a classroom plan, which would allow 
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the acquisition of vocabulary through the use of fables; in addition, this helped to integrate the 

fables in each of the times of the class. Finally, they wrote down detailed observations of what 

was happening in the classroom, including behaviors, attitudes, and reactions of the students. 

  

The results evidenced two possible responses from the students; the first "What was 

good", the students responded assertively by demonstrating motivation, developing activities, 

and acquiring new vocabulary generally unlocked by themselves. Although there were 

difficulties in fully understanding the readings, the students were able to state the moral of the 

fables appropriately in Spanish. The other outcome - "What was not good-" stated that students 

were easily distracted during the implementation of the fables, because, according to the 

observations, their attention span was short. In addition, in many cases they used the dictionary 

to translate one by one the words they did not understand, so the objectives of the class could 

not be accomplished when they translated everything. Another aspect was the instruction to 

explain activities and tasks, as the practitioner needed more preparation and practice so that the 

students could understand the instructions.  

 

We should clarify that the principal difference between this research project and ours is 

that Ibarra’s et al. focused on using the fable so students can learn about ethical and moral 

principles, while the current one is focused on strengthening children’s emotional and self-

awareness through the use of fables. 

 

Similarly, in a documentary research from 2020 Bogotá, Colombia, Escobar presented 

the fable "The Fox and the Stilt Walker" and storytelling as new teaching strategies that improve 

language skills and mainly facilitate the acquisition of English vocabulary in a playful way in 

elementary school children. Initially, the researcher used a methodological approach, in which 

she investigated the background information related to her study objective. Then, she critically 
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analyzed what had been said and written about the teaching of English as a foreign language 

and specifically about the use of storytelling to finally build a didactic proposal for teaching 

English. 

 

The results of this research showed that the most recurrent categories related to its 

objective were Stories and fables in English teaching, pedagogical guides or didactic 

sequences, methodologies for English teaching, curriculum in English teaching, context, design 

of materials for English teaching, texts in English teaching and ludic activities in English 

teaching; only storytelling in action and storytelling, didactics and English teaching were studied 

in depth, stating the benefits of their implementation in the classroom for the acquisition of a 

second language. Subsequently, taking into account the research, an educational proposal was 

developed based on the following methodologies: Total Physical Response, the communicative 

approach and the narrative or story-based approach, with which students can develop their 

communicative skills through playful and didactic activities.  

 

Taking into account the investigations presented, our research project contributes to the 

discussion of the use of the fable for vocabulary building processes regarding emotions taking 

into account it is easy for children to understand and read. Along with this, our research project 

presents the fable as a resource that can strengthen students' emotional awareness since they 

can relate the stories presented to their own context, considering the characteristics and 

circumstances of a non-bilingual public school. 
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4. METHODOLOGY 

 

 

The present research employs a qualitative research approach which according to 

Creswell, (2009)  “... establish the meaning of a phenomenon from the views of participants. 

This means identifying a culture-sharing group and studying how it develops shared patterns of 

behavior over time”; and an Action Research (AR) methodology that sought to determine 

whether the implementation of a didactic unit based on fables was an adequate resource for the 

development of self-awareness and the process of building vocabulary related to emotions for 

third-grade students in the English classroom. Action Research gave us the opportunity to 

combine observations regarding a specific phenomenon and take action through reflection with 

the intention of improving it (Ebbutt, 1985, as cited in Cohen, et al., 2007). 

 

Within this line, taking into account our qualitative approach, we understood the 

importance of finding a context that had a need and that gave us the opportunity to work with it 

because as Cohen, et al., (2007) mentioned: 

The scope of action research as a method is impressive. It can be used in almost any 

setting where a problem involving people, tasks, and procedures cries out for solution, or 

where some change of feature results in a more desirable outcome (p. 297).  

 

In addition to seeking for improvement in a specific phenomenon, which was the lack of 

vocabulary, we believed that we had a duty to include an extra topic within our work in line with 

searching for a better outcome, not just for our research, but also for the students we worked 

with, and this is where the lack of vocabulary and emotions came together. We decided that our 

research not only needed to focus on a phenomenon but also had to contribute to the emotional 

awareness of children from a young age; we wanted to work with emotions, since this might be 

a topic that is not  taken into account by English teachers, especially during the first grades of 
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school, and also the lack of vocabulary in their second language because as theory states it, it 

should be acknowledged and worked on since day one. 

 

Moreover, AR is divided into several stages: planning, action, observation, and 

reflection, during which researchers can clearly identify and understand a phenomenon and 

develop more successful solutions to it as their work advances (Cohen, et al., 2007; Zuber-

Skerritt & Lesley Wood, 2019). This can be related to our own experience as practitioners where 

we had the opportunity to detect the lack of vocabulary related to emotions in the English 

classroom, which led us to plan didactic units with meaningful learning experiences whose main 

focus and intention was for students to recognize these emotions easily. Then, we implemented 

our didactic units with the students, which consisted of 6 classes divided into 2 cycles. Each one 

was designed to encourage learning about emotions through fables.  

 

As Burns (2015) mentions it, “having acted on their plans, teachers then move into 

observing the effects of their actions by analyzing, reporting, and sharing their findings” (p. 5). In 

line with this idea, we observed our classes carefully and noticed both positive aspects and 

things to improve for the development of our research. This observation of our implementation 

brought us to reflect on our actions and the way students were acting during the classes, how 

they reacted to certain activities, and the way they felt along with the growth of their self-

awareness. 

 

Along with this, Wells (1994) states that the purpose of reflection is the act of 

comprehending as well as with the improvement of action (as cited in Cárdenas, 2006, p. 193). 

Hence, we believe that reflection was the most essential part of the AR stages since we had 

both roles as participants and practitioners, and it encouraged us to actively be part of our own 

research (Hammersley and Atkinson, 2019). 
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Furthermore, as preservice teachers in a public school, we were aware of our role in the 

academic development of students, and we believe that AR helped us not only to provide a 

solution to a specific phenomenon, but also to innovate within our field of education, which 

benefits the children or us as teachers, as well as the educational practice that occurs as a 

learning exercise within the school in a more reflective way and not just an academic one 

(Stenhouse, 1979, as cited in Cohen, et al., 2007). 

 

Within AR, it is important to highlight that the participants, the practitioners, and the 

researchers themselves are taken into account in the reflection exercise. The opinion, feelings, 

attitudes, among others, of each one of them are considered to feed more and more research 

and obtain much more critical and complete results (Cohen, et al,  2007).On top of that, Kemmis 

and McTaggart, (1988, cited by Cohen, et al., 2007) affirm that “The approach is only action 

research when it is collaborative, though it is important to realize that the action research of the 

group is achieved through the critically examined action of individual group members” (p. 298).  

This is relevant to our research because we did not only expect the students to learn from us 

and from the units proposed for each class with different fables, but we also learned from their 

behavior, their attitudes towards the activities, their willingness to work on the research and 

most importantly, how they felt about this whole process. 

 

All this led us to look for solutions to the different situations that affected the 

development  of each class, to see our methodology in a more critical way and always looking 

for the best and what would work best for the students, without losing focus on the emotions or 

the vocabulary that we hoped that they could obtain each week with each fable and learning 

experience that we were planning. 
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Figure 1. Visual representation of the cycles and elements of our Action Research 

 

As Figure 1 shows, our AR project followed the specified steps of this methodology such 

as planning, action, reflection, and observation. All the stages were carefully planned and 

aligned with our problem statement, conceptual framework, instruments, and ethical 

considerations.  

 

In this section, we will describe the events, reflections, and insights that emerged from 

our implementation. 

 

4.1 Cycle 1 
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It took place from August 26th to October 7th, 2022, during one 1 hour and 20-minute 

classes a week. (6 weeks, originally 7 but one of the classes was used for the celebration of 

“The Family Day”) 

 

Stage 1: Reflection 

Based on our experience as pre-service teachers in this school, and how we noticed that 

emotions are not a topic that is taken into consideration by English teachers, we reflected on 

how important and beneficial it would be to implement classes where those are the main topics 

to learn. 

 

Stage 2: Planning 

Based on the previous reflection of what can be implemented in the English classroom, 

we developed a didactic unit which consisted of 2 fables that we used to teach the vocabulary 

related to emotions; and 11 activities that were created so the students were able to practice the 

vocabulary, pronunciation and understanding of the fable. These activities had their 

corresponding objectives, materials, and contents. Moreover, we used a planning format in 

order to have the didactic unit and the activities organized in one place, this was based on 

feedback we received from our thesis tutor during this stage. 

 

Stage 3: Action 

Then, during this time, we developed the proposed activities and recollected the relevant 

data through our field and observation diaries.  

 

Stage 4: Observation 

While we progressed on our classes with the students, we started an observation 

process in which we gathered information about specific situations presented in the classroom, 
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and taking this into account we changed the activities we knew had a low performance from the 

students such as writing and reading. Along with this, the more information we collected, the 

more situations in the classroom we recognized and the more ideas we had to solve them 

successfully.  

4.2 Cycle 2 

 

It took place from October 14th to October 28th, 2022, during one 45- minute class a 

week. Nevertheless, we planned 3 sessions and because of the school’s schedule we had to 

use our last class for the interview. 

 

Stage 1: Reflection 

Based on the information collected from cycle one, we considered implementing more 

kinesthetic and participative activities to enhance the student’s involvement during the lessons. 

We continued to reflect on the situations presented in the classroom between students and us 

as teachers.  

 

Stage 2: Planning 

Then, we developed a second unit with 2 fables, and 7 activities taking into account the 

reflection on the previous cycle. The exercises we planned required the students to talk more, 

use their imagination and move around to successfully achieve them. We decided to use the 

writing and reading activities as support for those main activities the students enjoyed more. 

 

Stage 3: Action 

Within this stage, we experienced several situations where we were not able to do our 

planned lessons. We were given 2 sessions to do the activities, the students started having 
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lunch at the school, so we had less time for the class, we were not able to use the school’s 

resources, and this cycle started right after the recess week. However, we were able to teach 1 

of the fables and successfully completed 5 of the activities proposed in the planning stage. 

 

Stage 4: Observation 

Consequently, we noticed that student’s felt more motivated and comfortable using the 

new vocabulary in English, and also, they became more competitive and participative towards 

what they were learning about the emotions they saw in the fables.   

4.3 Context  

 

The implementation of our research project was carried out at the Aquileo Parra School, 

which is part of the agreements established by the Bachelors of Bilingualism program at 

Universidad El Bosque. The school is located in the locality of Usaquen, more specifically in the 

Verbenal neighborhood, and has had its doors open since 1989. The institution offers 

preschool, primary, and secondary school in the morning, afternoon, and evening. 

 

Furthermore, in terms of the physical features of our teaching scenario, the classroom 

was spacious, with good lighting, and equipped with a board, touchscreen TV with internet 

access, and sound equipment to be used by students and teachers. In terms of Bilingual 

Policies, it must be taken into account that the school does not have an emphasis on 

bilingualism, and they do not have English teachers for primary school, so one teacher is in 

charge of teaching all the subjects to the students. 

 

Students had a school day of five hours a day, of which only forty minutes a week were 

destined for the English area. Due to the implementation of our project, a change was 
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established, in which the students obtained an increase in time, so they had one hour and thirty 

minutes for the development of the English class. 

4.4 Participants 

 

The population with which this research was developed was a third-grade group 

(afternoon shift) of the Aquileo Parra school located in the locality of Usaquen. The group 

consisted of 31 students divided into 17 boys and 14 girls with an age range between 8 to 12 

years old. The students participating in the project were revealed to be of different nationalities; 

8 students were of Venezuelan origin and 23 students were Colombian. 

 

The observed skills of the students evidenced a low level of English, where they knew 

very basic words such as “teacher”, “hello”, some colors and numbers, but were not able to 

understand many of the words within the fables related to objects or actions. However, it should 

be emphasized that due to the quarantine presented by Covid-19, the students did not have the 

opportunity to develop their competencies during the two previous school grades in that subject.  

4.5 Instruments of data collection  

 

Bearing in mind the characteristics of our research and the importance of data collection 

in Action Research, we implemented instruments that collected our observations about our 

practice, its effects, and reflections in each of the phases of the research for its subsequent 

analysis. Following this line, Cohen, et al., (2007) mention that Action research does not only 

consist of collecting data, but also analyzing and reflecting on it from our perspective. 

Consequently, we hoped that the information collected allowed us to identify if fables were an 

appropriate medium that allowed students to develop new vocabulary through emotions, and to 

show self-awareness in English classes. 
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Considering the above, the instruments we used for data collection in our research were: 

daily observation, a field diary, and interviews, of which the first three were collected at the end 

of each class.  

 

One of the main data collection instruments in our research project was Observation. As 

Cowie (2009) describes it, observation consists of "the conscious noticing and detailed 

examination of the behavior of participants in a naturalistic setting" (p. 166). In this way, 

observation became a fundamental tool for our research project since it showed us the 

environment and surroundings in which the students developed the classes in its most precise 

form. Bearing in mind that we were using observation during the development of our research 

project, it is worth emphasizing that this allowed us to highlight the shortcomings of the 

students, but also the positive changes they obtained as the classes passed. Burns (2015) 

states that making use of field notes either during or after the observation provides an objective 

and practical record of what happened during the class. Therefore, the use of observation 

diaries (See Annex 1) and field diaries (See Annex 2) contributed significantly to the 

development of our research in different ways. 

 

Considering the above, we used an observation diary as a tool to record the observed 

phenomena. According to Sampieri et al. (2014), “investigative observation" is not limited to the 

sense of sight, but to all the senses (p. 399). This statement demonstrates that observation 

allowed us to reflect on what we saw, heard and how we acted, in our case, as practitioners. 

This reflection allowed us to grow professionally, taking into account that thanks to the 

experience we could prepare ourselves to act in certain situations in future school 

environments. As we mentioned in Cycle 1 and Cycle 2, the reflection about the development of 

the classes allowed us to identify what modifications in terms of methodologies, materials and 
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learning experiences could be made within the classroom to enrich it. For example, during our 

practices we could notice that our students lost the attention in the classes. Therefore, we had 

to make adjustments such as the implementation of kinesthetic activities, in the quest to boost 

their attention and focus to make a better use of their energy. 

 

On the other hand, field diaries were an instrument that allowed us to obtain detailed 

information about the events that took place in the classroom. Azalte, Puerta & Morales (2008 

as cited in Espinoza & Ríos, 2017, p.6) point out that the field diary is where the events that are 

of interest to the observer are sequentially documented, without neglecting the interpretation by 

the observer, and allows to develop critical thinking. The field diaries that we implemented 

consisted of analyzing and reflecting on aspects such as: 1.the situations that occurred during 

our implementation, 2. our interpretation of those events as researchers, and 3. a reflection that 

connected the events to the theory or to other experiences. All this analytical process was 

carried out in a rigorous and continuous way. Loya (2002) mentions that, 

If the writing of the diary is carried out with a certain regularity, as its very definition 

indicates, it is possible to realize a much more exhaustive follow-up of the professional 

development of the teacher [...] and of the phenomena that are the object of observation 

(p.122). 

In this line, we carried out a field diary that entailed categories such as event description, 

interpretation, and reflection. In a rigorous manner, the events of the class were recorded, as 

well as our interpretation of them in light of the theory, which let us reflect about the process we 

were building during the classes, significantly improving the development and implementation of 

the project. 

 

Another instrument we considered were Interviews (See annexes 3, 4, 5, 6, 7 & 8) . 

They consist of a set of questions that a researcher asks an individual in order to obtain 
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information regarding a mutual interest. In line with this, “The interview is a flexible tool for data 

collection, enabling multi-sensory channels to be used: verbal, non-verbal, spoken and heard” 

(Cohen, et al., p. 349). This implies that any physical or verbal reaction can be considered as a 

response. In our research project, the interviews were used to identify how the students felt 

using the vocabulary learned, how they felt about the class, and their overall opinion about the 

implementation. The data collected with this instrument was paramount for our research since 

the participants' experiences and voices provided us with a deeper understanding of how our 

implementation was being received.  

 

There are different types of interviews, however, we decided to use semi-structured 

interviews because they provide a very flexible technique for small scale research (Drever, 

1995). Semi-structured interviews were particularly beneficial because they did not only allow us 

to obtain useful information from a conversation with the participants, but also allowed us to go 

from a general topic to specific questions, if needed. This allowed us as the interviewers to 

explore and identify potential problems in a natural way (Pathak, 2012, p. 4).  

 

We contemplated using this type of interviews since they were adapted to our research, 

taking into account that our participants were children between eight and twelve years old. The 

range of their answers was very broad, because they usually express their thoughts, opinions, 

and knowledge on any subject. Semi-structured interviews are intended for interviewees to talk 

openly about their experiences through conversation without feeling pressured to get their 

answers right or wrong. In this case, we wanted the students to present their perspectives 

regarding the implementation of the research project. Additionally, in order to assure reliability 

within our data collection process, the interview was piloted with 3 students with a similar 

background to the participants'. Such a piloting process gave us insight into what questions 

needed to be corrected and into how the interview had to be developed. 
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Using the mentioned data collection instruments assured that we could carry out a 

triangulation process that provided reliability which means that the interviews need to be stable 

and consistent, and so the answers from the participants; and validity that demonstrates that 

those interviews go according to the project's objective (Creswell, 2014). 

 

In order to have a successful triangulation process we contemplated reliability as a 

paramount aspect in the implementation, and use of these data collection instruments since it 

looks for scores from an instrument to be stable and consistent. Scores should be nearly the 

same when researchers administer the instrument multiple times at different times. Also, scores 

need to be consistent. In this line, we made sure that our data was reliable and valid, which 

means that we took care of the student’s answers and how those answers were connected to 

the purpose of our project and student’s learning. 

4.6 Ethical considerations 

 

This study involved environments in which we interacted with underage students, 

therefore, before starting the implementation, we obtained the approval of the school's Principal 

(Appendix 1), as well as from the parents, who approved the participation of their children in the 

study through informed consent (Appendix 2). Such informed consent guaranteed that the 

parents or legal tutors knew the implications of their children's participation, what the research 

was about, and what actions would be carried during the proposed sessions (learning 

experiences, recordings, interviews), as well as its benefits and rights to quit their participation. 

In addition, a letter of assent was made (Appendix 3) so that the students understood their 

participation in the research and could express their intention to participate, be photographed 
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and/or recorded for video. Within this it was also specified that they were free to leave the 

investigation at the time they wanted. 

 

In view of the above, we believed that the protection of the participants' identities is one 

of the most important things to give consideration to throughout the whole implementation and, 

for this we took into account law 1581 (2012) which mentions the correct use of personal 

information of each of the participants. In line with this, we used pseudonyms that let us keep 

the humanization within the classes and the anonymity of the students. 

5. DATA ANALYSIS 

 

5.1 Data management and coding 

 

The collected data's analysis process was carried out using Charmaz's (2006) Grounded 

Theory methodological process. For this reason, the coding of our project consisted of 

categorizing data segments that allowed us to identify, label, and direct the results obtained 

from our research to understand how fables help the process of building vocabulary related to 

emotions and self-awareness within the classroom. According to Charmaz's (2006), the coding 

process consists of three phases: the initial coding, where a data segmentation is developed, 

obtaining specific codes; then, focused coding, where the codes are analyzed and related, 

forming categories (the two previous processes were carried out using the Excel computer 

program) (See Annexes 9, 10, 11 & 12); and finally, the Axial coding phase, where the 

categories that answer the research question are interconnected. 

 

Taking the above into account, in the following section we will present a sample of the 

data collected during the analysis process. This triangulation process consisted of crossing data 
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obtained through interviews, field diaries and observation, which guarantees validity and 

reliability in our research project. 

 

The following chart (Figure 2) shows the previously mentioned data encoding process. In 

it, 3 categories and 9 subcategories that emerged from the analysis and interconnection of the 

collected data are evidenced.  

 

 

Figure 2. Code analysis and saturation: Main categories and subcategories. 

 

Taking into account what we found among our data, two important categories arose to 

answer our research questions: How does implementing fables inside the English classroom 

help students develop emotional self-awareness as their vocabulary-building processes related 
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to emotions improve? The first main category was divided in two parts that were related to the 

reflection on how fables and interactive strategies help in the teaching and learning processes 

and how self-awareness was developed and carried out inside the classroom. The second 

category consists of understanding the role of class design and class preparation in the success 

of the sessions. 

 

Therefore, after analyzing our data and identifying the categories, we were able to 

confirm that they were directly related and highlighted the focus of our Action research. Thus, 

the first cycle of our research aimed to identify and understand the way in which the 

implementation of fables in the classroom was a strategy that boosted the acquisition and 

recognition of vocabulary related to emotions, as well as the achievement of self-awareness 

during the learning process; and then, the second cycle was related to how the preparation and 

design of the classes contributed to students’ comprehension and generated opportunities and 

challenges in classroom management.   

5.2 Cycle I: Fables and interactive strategies to improve teaching and learning processes 

& Self-Awareness development inside the classroom. 

 

The data collected for the first cycle is related to the two main categories of the 

implementation of the action research methodology for our project, which correspond to how the 

fables and interactive strategies worked to improve the teaching and learning process, along 

with how self-awareness developed within the class. We describe these two categories in the 

same cycle because they are connected to what happened during this cycle in our classes. 

5.2.1 Fables and interactive strategies to improve teaching and learning processes. 
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The category of Fables and interactive strategies to improve teaching and learning 

processes stems from our desire to implement a literature resource such as the fable to achieve 

beneficial results regarding new vocabulary and students' understanding of the stories 

presented in them. For this, several sub-categories emerged, which matched the different 

stages of the action research methodology we used; those were portrayed by the questions: 

What did we observe? What did we plan? How did we act? and What did we reflect on? Such 

questions were answered in the following sections, where fragments of the data collected by our 

instruments were shared to describe our experience, the opinions of the students, and our 

reflections during the implementation.  

 

Furthermore, the sub-categories that arose appear in an effort to understand how fables 

work within an educational context in which students do not have access to various resources 

and present a need in the acquisition of a foreign language. Along with this, what other 

strategies, activities, and resources we can use as teachers to boost and promote a better 

learning process for our students. 

 

5.2.1.1 How implementing active methodologies boosted student’s 

learning. 

 

          What did we plan?  

 

          During this stage, we focused on finding the fables that we would use during the classes, 

in addition to what type of activities would be appropriate for the children, taking into account the 

student’s level of English and what they might like, the time we had for each class and the 

resources available in the school. Apart from these resources and activities, we were able to 

identify how the students felt during them, which gave us more ideas about what we could 
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implement in the following classes. In the coming excerpts it was evident how the students’ 

process was boosted through implementing fables with active teaching methodologies.  

 

          In the search for materials for our classes we took into account factors such as the 

students' ages, and this led us to take into account resources with which everyone could have 

fun while learning. Along these lines, taking class planning into account and improving its 

environment by implementing new strategies or resources can positively impact class 

participation and student motivation (Anderson, 2022). 

Taking into account the age of the students, one of the best strategies to teach content 
is the use of playful resources such as songs and videos. This is because students focus 
on and are attracted to images, colors, and sounds.  

(Observation diary - Date 23/09/2022) 
 

         In addition, it was important for us also to make use of activities in which we had specific 

objectives to develop specific skills in the students. In line with this, as the following excerpts 

prove it, we wanted to create a balance between capturing students' attention with activities, 

strategies and/or resources that were new to them and that also provided new abilities, without 

neglecting the basic foundations for learning a second language. 

It is also important that when doing these activities other skills such as speaking, 
reading, listening & writing are included instead of focusing on just movements. 
(Observation diary - Date 23/09/2022) 
 
The variety of kinesthetic, visual and production activities allow students to always be 
aware of what is happening and develop the activities in the best way, by doing this they 
can improve their perspective, imagination, creativity, etc. 

(Observation diary Date -  30/09/2022) 
 

Furthermore, during the first sessions we used activities and resources that were 

interactive but that the students already knew, such as the use of drawings, songs and short 

warm ups that were connected to the theme of the fables, we wanted to promote creativity in the 

students and create a space in which they could safely express themselves. 

The implementation of the drawings allowed the students to be creative and 

demonstrate in the best way what they had understood about the fable. 
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(Field Diary - Date 30/09/22) 

 

The warm up activity allowed us to identify that the students enjoyed learning through 

other forms such as songs. In addition, it strengthened the vocabulary they already had. 

(Observation Diary - Date 21/10/22) 

 

As we were implementing these activities, the students showed comfort with respect to 

the class. 

Taking into account the creativity, imagination and perspective of the students in front of 

what they are seeing allows them to feel more excited to see and understand new fables 

and learn about more vocabulary. 

(Field Diary - Date 30/09/22) 

 
Moreover, we began to use kinesthetic activities since we wanted learning from these to 

be memorable for the children and they could have fun while practicing what was seen in class. 

According to Briones (2021, P. 7-8) “... kinesthetic methods play a magnificent role in engaging 

ESL students practically and naturally. It is also an effort to demonstrate to ESL teachers the 

necessity to access students [...] interest positively and eliminate boredom and monotony from 

the ESL classrooms.” At that moment we began to notice positive changes in the engagement 

of the students with the class as the following pieces of data depict it: 

The practice activities in which they have to perform certain types of actions to 

understand what is being said or shown in English prove to be fun and capture their 

attention. 

(Field Diary - Date 23/09/22) 

The activities in which they had to imitate some emotion, face or character motivate 

participation and made students easily remember what that gesture means in Spanish-

English. 

(Field Diary - Date 23/09/22) 

 

 They show enthusiasm for the kinesthetic activities in which they must get up from the 
desk.  

(Observation Diary - Date 09/09/22) 
 
According to this, we were able to conclude that during the planning of the classes, 

different aspects that intervene in the successful development of the class must be taken into 

account, such as the level in which the students are and their tastes. In addition, it is important 
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to be willing to make changes that are beneficial or necessary so that students can feel 

comfortable during class, and this motivates them to participate more and explore their creativity 

in a more free way. Those changes made the class much more dynamic and attractive for the 

students, and in this way their learning was boosted. Therefore, the use of different resources 

and the implementation of new strategies for students prove to be a combination that works 

within the English class. 

5.2.1.2 How fables work as a teaching strategy. 

 

How did we act? 

 

As mentioned before, in this stage we identified why we decided to choose fables as our 

main resource to implement in English classes. This is because in them we were able to find 

characteristics that made it a resource rich in vocabulary and which provided easy-to-

understand stories for children who did not have extensive knowledge of the foreign language. 

For this reason, in the following excerpts we selected the multimedia forms in which we used 

the fable as a strategy for teaching a foreign language. 

This video described the story more slowly and allowed us to pause in several scenes to 
ask the children what emotions the characters were feeling, the children answered these 
emotions in English and the reason why the characters felt that way.  

(Field diary - Date 09/09/22) 
 
Then, the teacher began to read the fable, pausing and repeating some words in 
Spanish so that the children understood the story and recognized new words such as 
"Jacket = Chaqueta". During this part the kids repeated several times some of the 
dialogues of the characters in the fable and made the faces corresponding to the 
emotion shown in the images.  
(Field diary - Date 23/09/2022) 
 

Throughout the implementation we used different resources to present the fables to the 

students in an attractive way; the videos and the readings were part of these strategies since 

they generated better interaction and understanding of new vocabulary in the students. 
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Using the fable, it was evident that the students were able to recognize emotions and 
situations expressed in English. 

(Observation Diary - Date 21/10/2022) 
 

In addition, for us as teachers it was essential that the students understood what was 

happening in the fable as well as the new vocabulary, so the strategies used were hand in hand 

with the students' native language, which means we adopted a translanguaging approach, so 

that they could internalize and identify what they had learned in class, since they could 

recognize it in a more intelligible form. Having both languages in our classes is aligned with 

what García (2009, Ch. 3 pr. 8) states about translanguaging: “...tranlanguagin are multiple 

discursive practices in which bilinguals engage in order to make sense or their bilingual words”. 

This not only applied to words or the story of the fable, but to the internalization of emotions as 

well. Some examples of our data that depict these events are presented: 

 
Ts explains the fable in the native language so that the students would understand the 
story better. 
(Observation Diary - Date 30/09/22) 
 

Review of fables and new words in the native language allows students to understand 

the fable, what the characters do, and what the moral of the story is. 

(Field Diary - Date 30/09/22) 

 

The fable is reproduced in Spanish so that students can identify words in the character's 

dialogue. 

(Observation Diary - Date 21/10/22) 

 
Some questions were asked to show what the children of the fable had understood. 

Several of them told parts of the story and talked about what the characters said. 

(Field Diary - Date 30/09/22) 

 

Ts ask questions at the end of the fable to identify if the students had understood the 

fable. 

(Observation Diary - Date 30/09/22) 
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After making sure that the students had understood the fable, activities were 

implemented in which they could demonstrate that the learning was significant. During this, 

visual aids such as vocabulary written on the board, images of emotions or parts of the story 

were used so that students could express and recognize what they had learned and also relate 

it to their native language. 

Ss share their favorite parts of the fable and mention some of the emotions of the 
characters. 

(Observation diary - Date 30/09/22) 
 
Ts play Eenie, Meenie, Miney, Moe with the students to see who will have to come 
forward and talk about the emotion they drew in their worksheet  

(Observation diary - Date 09/09/22) 
 

The activity to recognize emotions in English allowed the teachers to identify at a global 

level if throughout the implementation of the project the students learned the vocabulary 

related to this topic. 

(Observation Diary - Date 28/10/22) 

  
The activity consisted of seeing an image or gif (which represented an explicit emotion) 
and underneath there were two emotions (ex. Sad or Happy). The students had to select 
between one of the two and write it in their notebooks.  

(Field Diary - Date 28/10/22) 

 

During the development of the implementation of the fables we were able to notice that 

these do work as a teaching strategy, since the students were able to understand the 

vocabulary that was in the fable as well as the story presented in it. Likewise, the students were 

able to complete activities and demonstrate significant learning about what was seen in the 

fable by using both a translanguaging process.  

 

5.2.1.3 How students evidenced learning. 

 

What did we observe? 
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During this stage, we were able to observe that the children felt an affinity with fables 

and how their vocabulary improved as well as their understanding of the story and morals. This 

is evidenced by the following points. 

 

In the first place, the participation in the class intensified as the children navigated more 

fables, and more activities were implemented in which they could participate freely. In most of 

these they had to give their opinion on something specific from the fable as a character or 

describe what they had understood from the resources shown, as the following examples show 

it: 

Many of them actively participate in the activities of fables and the recognition of 
emotions in the story (showing understanding of the story and its characters)  
(Observation diary - Date 09/09/22) 

The students tried to tell in their own words what the fable was about and how the 
characters felt.  

(Field Diary - Date 21/10/2022) 
 

Second, having an environment in which children felt comfortable expressing their 

opinions and implementing activities that they could work on individually or collectively allowed 

students to feel that they contributed to the class and to the learning of their peers. 

Ts began to ask all the children what they thought was the correct answer, so they 

raised their hands for the first, second, or third option. Despite the help of his 

classmates, the boy makes a mistake again and on a third attempt he selects the correct 

answer. 

(Field diary - Date 30/09/2022) 

 

Also, this kind of collective participation let us to know if the students felt engaged with 

these activities: 

 

The rest of the students answered the questions correctly, which allowed us to show that 

the emotions taught up to that day did contribute and were memorable for the students.  

(Field diary- Date 30/09/2022) 
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Thirdly, as teachers we believe that an important part of learning is the students’ self-

assessment so that they can identify their individual learning, which is why we decided to 

include moments in the class in which they could practice this exercise of reflection on the 

themes seen in the fable and its characters. The following excerpts from the field diary show 

how we could observe students reflecting on their learning journeys: 

Ss share their favorite parts of the fable and mention some of the emotions of the 
characters. 

(Observation Diary - Date 30/09/22) 
 
Ss tell in their own words what happened in the fable and how the characters felt. 
(Observation Diary - Date 21/10/22) 

 

These activities account for the self-assessment process, since they gave the students 
the space to decide for themselves if what they were doing, saying and identifying was right or 
wrong: 
 

Ss identify emotions of the facial expressions of movie characters. 

(Observation Diary - Date 28/10/22) 
 
Ss write the emotion that they believe is correct in the English notebook. 
(Observation Diary - Date 28/10/22) 
 

Ss have to self-evaluate and put a ✓ or X in front of each answer. 

(Observation Diary - Date 28/10/22) 
 

Lastly, thanks to the comfortable environment in which the students were immersed, 

they had the space to give their opinion about their own learning. Proof of this are the 

interviews, in which the students talked about how they felt during the implementation, how 

much they liked the activities and resources; and what they learned regarding vocabulary, and 

other skills such as reading comprehension and speaking; thus, the use they made of these 

outside the classroom. To support these ideas, some extracts from the data are shared:  

Teacher: What has been your favorite fable? and Why? 
Abraham: The bat, the beast and the bird because the bat had... I didn't know... when at 
least he went to the lion's team and they lost, he switched to the bird's team... he was 
looking for the cattle, but when the groups made peace, the bat had to leave because he 
no longer had it. He wanted to just go to the winning team, and they didn't want him 
there anymore, so he went to his cave  

(Interview- Abraham) (See Annex 3) 
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Teacher: Well, apart from English class, have you used any of these new words in 

another place like your home or other classes? 

Johan: At my place? 

Teacher: Have you used them? Great, and which ones have you used, tell me 

Johan: Happy, relax, sad, angry 

Teacher: And with whom have you practiced them? 

Johan: Sometimes with my brother and with my mom 

(Interview - Johan) (See Annex 4) 

 

Teacher: Okay, have you used these words like happy, sad, or relaxed? Have you used 

them outside of class too? 

Juan José: Yes. 

Teacher: And where have you used them? 

Juan José: Everywhere. 

(Interview - Juan José) (See Annex 5) 

 

Based on such observations, we were able to determine that there was indeed learning 

from the activities, strategies, and development process that each student had during the 

implementation. Therefore, by creating a space in which the students were engaged with the 

topics seen, the resources and activities they took the initiative of their own learning, which 

allowed them to be self-critical, collaborative, and participatory, which allowed them to 

demonstrate their own learning process in the foreign language. 

 
 

5.2.1.4 Opportunities and challenges of using interactive and traditional 

resources and materials. 

 

What did we reflect on? 

 

We decided to locate this sub-category in this position taking into account the cyclic 

process of our action research. It is at this stage where we could reflect on how appropriate the 

resources and materials used during the implementation of the classes were. Considering that 

we used a number of both new-for-students and traditional resources within English classes, we 
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were able to identify certain opportunities and challenges for the use of these. Next, we will 

mention some sections that exemplify this. 

 

When trying to achieve a balance of resources and activities that the children already 

knew and that were new, we encountered some challenges that affected in a certain way the 

development of the classes and the way in which the students participated in them. Many of 

these challenges were caused by traditional activities such as reading or writing, this occurred 

due to the academic level they had in certain skills, which could be affected by the lack of 

practice in these during the pandemic, as the collected data portrays it: 

The differences of writing abilities of the students are very noticeable, even if words are 
written on the board they misspell some of them or take too much time to write them 
down which causes a lot of wasted time for the development of the class.  
(Observation diary - Date 02/ 09/ 22) 
 
Students find it difficult to maintain attention during classes with reading activities 
because they do not understand the story clearly, especially if this reading is done in a 
foreign language.  

(Observation Diary - Date 23/09/2022) 
 

On the other hand, the activities and resources that implied individual participation on 

the board in front of other classmates generated feelings of insecurity and fear, which negatively 

affected their development. The forthcoming extracts depict this situation: 

One of them was one of the most reluctant to do the activity because he felt insecure 
about going in front of his classmates. But we supported him as well as his classmates 
and in the end, he was able to solve his exercise with ease and sat back in his position.   
(Field diary - Date 28/10/ 2022) 
 
All the students were very attentive, the roulette had become an object of pressure 
because they were afraid of making mistakes in front of their classmates, but they still 
jumped and got excited seeing how it stopped.  

(Field diary - Date 28/10/ 2022) 
 
Moreover, the use of other types of activities or resources in which competitiveness was 

generated made the students lose focus on the objective of the class and concentrate solely on 

winning, without paying attention to the instructions given by the teachers. 



52 

 

Several of the children did not pay attention to the proper pronunciation Due to their 
desire to be the winning team. 

(Field diary - Date 28/10/ 2022) 
 
As the previous extract from our field diary shows it, the competitive mentality was 

another challenge within the class, since it separated the students from the learning objectives; 

for this reason, implementing interactive or innovative tasks in which they had to work as a team 

meant that they would not follow the instructions correctly and therefore not achieve the aim of 

the activity. 

 
On the other hand, during the classes there were also positive opportunities to use 

certain resources and activities that favored the use of fables in class. Thanks to these, we were 

able to motivate students to participate in the class; they also allowed them to better understand 

the topics and even become interested in learning more about fables and new vocabulary. The 

following extracts from the data portray how the resources we implemented were successful to 

the class development: 

Ts play the song on the classroom TV and explain each step of the song to the students. 

First, the students follow the steps slowly, then the speed increases. 

(Observation Diary - Date 21/10/22) 

 

Using music as a resource that motivates students to move and sing while they learn is 

a great way to end the class, as their body relaxes and rests before continuing with other 

subjects. 

(Observation Diary - Date 28/10/22) 

 
Finally, it was clear that the students enjoyed the proposed activities and the resources 

we developed and used since these allowed them to express themselves freely and share with 

their peers. 

Teacher: Other activities? 

Valentina:  the one with the videos 

Teacher: Why did you like the videos? 

Valentina: Because we get up to dance, we play a lot 

(Interview - Valentina) (See Annex 6) 

 

Teacher: What was your favorite activity?  
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Sebastian: The one about the emotions that you had to select an emotion to see if it was 

right… there it said an emotion like “happy” and there were about 3 emojis and we had 

to press the emoji that matched the emotion. 

Teacher: Why did you like the activity?  

Sebastian: Because we can learn more words and more emotions. 

(Interview - Sebastian) (See Annex 7) 

 

Thanks to the challenges and opportunities we had during the implementation of new 

activities and resources along with some traditional ones, we can say that the implementation 

was mostly successful, and we were able to reflect on these experiences in order to improve the 

development of our classes for the students and their learning process. 

 

To summarize, fables and interactive strategies were useful to improve teaching and 

learning processes because fables acted as a teaching strategy that allowed students to learn. 

Apart from that, students evidenced learning through succeeding in the tasks, and there were 

several opportunities and challenges of using materials, so as teachers, we realized that we 

have to adapt our lesson plans taking into account their performance and engagement. 

5.2.2 Self- awareness development inside the classroom. 

 

Also, as part of the first research cycle, we evidenced the development of self-

awareness within the classroom when implementing our didactic unit. For this, two sub-

categories emerged which we will explain in the following sections in terms of how they are 

related to some of the steps of the action research process that we carried out in our 

intervention, and to answer the questions: What did we observe? and What did we reflect on? 

5.2.2.1 Towards developing self - awareness. 

 

What did we observe? 
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As indicated above, our research also focused on generating self-awareness in students 

and this is why we tried to implement it in the course of our intervention. A fundamental part of 

the use of fables was to demonstrate that they helped to develop self-awareness, for this reason 

we had to find a way to guide students towards achieving it. The moral, as Pardo (2018) affirms, 

has a great impact on children since it manages to awaken awareness and respect among 

students towards others (p.26). For this reason, activities were carried out that allowed students 

through what they learned with the fable to express their emotions and feelings regarding the 

topic, the characters, the emotions, and the stories that were presented. Below we will present 

some fragments of our field and observation diaries, as well as interviews that show the 

development of self-awareness in students.  

 
Throughout our sessions we were able to notice that the students made their emotions 

or reactions to the stories of the fables evident in different ways, for example through the 

proposed activities: 

Ss are asked to take out the worksheet with the drawing of the mirror that they were 
given the previous week (in which they had to draw themselves and the emotion they felt 
while they saw the fable of The Lion and The Mouse) 

(Observation diary -Date 09/09/22) 
 

Also, on many occasions the students talked about their point of view of the fable and 

how they felt, although in most cases this was evident from their reactions: 

Some of the students at the end of the fable gave their point of view about what they 
observed and commented on the behavior of the main character.  
(Observation diary - Date 21/10/22) 
 
Some others expressed fear because of the terrifying figure of the lion, another student 
showed a sad face in his drawing and explained that he did not want the lion to eat the 
mouse, because even though the mouse was smaller, he had saved him and no one 
should hurt anyone who helps him, they should be friends.  

(Field diary - Date 09/09/22)  
 
Furthermore, apart from what we were able to evidence inside the classroom, in the 

interviews we had varied responses from the students about the emotions they felt while 
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watching the fables and how they related them to the moral of the story, as well as how they 

could apply these reflections to their lives. 

 
Ts: Why did you like learning with that one?  
Valentina: Because you have to, you don't have to misjudge people by their type.  

(Valentina's interview)  
 
Ts: What do you like the most about learning with fables? 
Fabiana: Reflection. 
(Fabiana - interview) (See Annex 8) 
 
Johan: Because it's pretty, I liked the story and... when the mouse helps the lion to get 
out of the... from the... where it is... from the trap, they became friends and then the lion 
didn't eat it and what? ... When the lion fell out of the trap he thanked the mouse 

(Johan interview) 
 
Ts: Ok, and now that we have used the fables, is there something you liked to learn 
through the fables? 
Johan: Yes 
Ts: What things? 
Johan: What do the videos teach us, for example, the day you showed us that one about 
the animals fighting, in the end they got together and became friends and I liked that.  

(Johan interview) 
 

Taking into account the above, although some of the students managed to meet the 

objective and developed self-awareness, most of the students did not participate with their 

opinions or reflections that the fable left them. These students always showed shyness and 

focused their learning on the mere acquisition of vocabulary.  

 

Once the selected student stopped, he had to go to the front and Daniela asked them if 
they wanted to show their drawing to the rest of the class, most said no and even one of 
the children did not want to go to the front out of pity.  

(Field diary - Date 09/09/22)  
 
As they passed, they were asked questions about how they felt while watching the fable 
or drawing the task, most answered that they felt "Happy".  

(Field diary - Date 09/09/22)  
 

Consequently, we realized that developing self-awareness was a challenging element in 

our research process because not all students had a positive reaction to activities that tested 
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their self-awareness, and although there was a strong interaction when the fables were liked, 

many of the students preferred to limit themselves to expressing words related to emotions. 

Despite this, the students who managed to achieve the learning objective were able to easily 

express their position regarding what was stated in the fable and how it could be adapted in real 

life; it was here that we identified that the moral was a crucial component that allowed the 

development of self-awareness.  

5.2.2.2   How positive and negative emotions were present in students’ 

learning process. 

 

What did we reflect on?  

 

Although a successful development of self-awareness was not evident in all students, 

we could notice that in the process of learning and application for the development of self-

awareness, students showed varied attitudes and emotions during the sessions. The following 

subcategory was created with the objective of comprehending which emotions were present 

during the learning process in the classroom and how these impacted the way the students 

acted, affecting positively or negatively the development of the class. The following statements 

prove how students' emotions and behaviors reconfigured the progress of the class. 

During this analysis we were able to notice that many of the emotions generated in the 

development of the activities were negative, which is why they had an unfavorable influence on 

the progress of the class. Thus, some of these events had an impact on the performance of the 

group, since they were generated by conflicts between them. 

One of the girls began to cry because it was a competition and one of her classmates 
had told her that because she did not speak well, her group would lose.  
(Field Diary - Date 21/10/22) 
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Also, the students were honest in the interviews about the way they felt when there were 

negative situations within the class: 

Ts: ...how have you felt in all these classes?... 
Johan: A little bad? 
Ts: Why? 
Johan: Because of how my classmates yell, they don't let me listen 
(Johan interview)  
 
Ts: How have you felt in all these classes? What has been that emotion that you have 
felt a lot? 
Fabiana: Happy and annoyed 
Ts: Why? 
Fabiana: Sometimes I am angry with my partners, and sometimes when they don't let 
me participate in class. 

(Interview - Fabiana) 
 

The previous excerpts showed how the relationship between the students also became 

a negative factor. The behavior within the classroom interrupted the learning process, since in 

many cases the activity had to be stopped to resolve the conflicts between them: 

A teacher approaches the student and listens to the situation, resolves the conflict, and 
continues with the activity. 

(Observation Diary - Date 21/10/22) 
 

Despite this, positive emotions also became noticeable in the learning process; in this 

part, teaching strategies, activities, and student reactions to the diversity of resources presented 

were fundamental. We intentionally planned our classes for the enjoyment of the children while 

they navigated the learning process, that is why in the development of the classes we were able 

to identify the emotion that certain strategies and tools caused them, since their development 

and participation provided a motivating and cheerful atmosphere. 

The children were excited and were very attentive to find out who had to go to the front. 
(Field diary - Date 30/09/22) 
 
Some students actively participated by raising their hands and saying some of the 
emotions that they remembered. 

 (Field diary - Date 30/09/22) 
 
For the warm-up activity, we used the song "head, shoulders, knees and toes", which 
the children enjoyed as it allowed them to move and at the same time recognize parts of 
the body. 
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(Field diary - Date 21/10/22) 
 
Ts: How did you feel developing this activity? 
Abraham: Good, very good, fantastic. 
(Abraham - interview) 

As a result of all of the above, we were able to understand that the resources, tools, and 

strategies used in the class delimited the learning process of the students. It was a hard task for 

us to identify the activities that had a positive impact on the students while they were learning. 

Capturing the attention of the students and involving them in the learning process allowed them 

to feel motivated and work hard towards the acquisition of vocabulary. 

 

To summarize, positive and negative emotions in the learning process have a great 

influence on the students and on the development of the class, since we were able to 

understand what was stimulating and beneficial to achieve learning success through them. 

However, it became evident that although there were various emotions in the classroom, the 

students learned to identify them and react based on reflection to achieve successful learning 

for all. 

5.3 Cycle II: Teachers’ reflections of class design and preparation   

 

This section presents the findings obtained during the second cycle of our research. For 

this, different sub-categories arose that were related to considering students' backgrounds as 

an important part for the class implementation, what challenges and opportunities we faced in 

regards to class management, and to how to implement a reflexive and objective-based class 

preparation to achieve students’ learning. Each sub-category answers the questions: What did 

we plan? How did we act? What did we observe? and What did we reflect on? and took into 

account participants’ opinions and behaviors as well as ours. 



59 

 

5.3.1 How taking into account students' likes and backgrounds promoted engagement. 

 

What did we plan? 

 

Taking into account the action research process that we followed during the first cycle, 

the planning of the didactic unit and the feedback from our tutor, the activities and resources 

that we used for classes were rethought and replanned to promote student engagement. 

Furthermore, we also took into account the way students reacted to some activities and how 

they enjoyed them. 

 

As we mentioned earlier and we were able to observe in the first cycle, the activities that 

most positively impacted the attitude of the students were those of a kinesthetic nature: 

The variety of kinesthetic, visual and production activities allow students to 
always be aware of what is happening and develop the activities in the best way, 
by doing this they can improve their perspective, imagination, creativity, etc.  
(Observation Diary - 30/09/22) 

This is because the students enjoyed being able to interact with their peers and in the 

same way being able to move around the room without having to sit down for the entire class: 

They like activities where they have to move or follow instructions. 

(Field diary - Date 09/09/22) 
 
Kinesthetic activities involving oral expressions such as singing attract students' 
attention and allow them to interact freely. 
(Field diary - Date 21/10/2022) 

 
On the other hand, the resources that we planned for this second cycle focused more on 

being both auditory and visually striking. As our gathered data evidence it, the resource that 

stood out the most and was significant for the students were the songs in which they could 

follow specific movements and at the same time sing while practicing the new vocabulary. 

The warm up activity allowed us to identify that the students enjoyed learning through 
other forms such as songs. 

(Observation diary - Date 21/10/2022) 
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We think that the use of songs or music is really meaningful for the students as it 
stimulates their cognitive skills before starting the class.  

(Observation Diary - 21/10/22) 
In addition to the activities and resources mentioned above, we decided to include tasks 

where they could work as a team and in the same way be more creative and free about their 

individual work. 

As we could see, students enjoy activities with draws but not coloring (specially boys) 
also soup letters, or match activities.  

(Observation diary - Date 02/ 09/ 22) 
 
As we could see in class, group activities students can notice their strengths and 
weaknesses to help each other and improve their performance in class.  

(Observation Diary - 30/09/22) 
 
Based on the above, it was very important to take into account what was observed in 

cycle one and be open to making changes within our planning in order to create attractive 

activities and resources for students. Moreover, this would not have been possible or successful 

if the opinion and reaction of the students to the classes had not been taken into account, 

without neglecting the main objectives of each session. This is why the mixture of all the 

aforementioned factors managed to satisfactorily promote the engagement of the students in 

the classes. 

5.3.2 Challenges and opportunities of classroom management. 

 

What did we observe? 

 

Throughout this stage we were able to establish what the most important challenges and 

opportunities for managing our classes were. During the following excerpts we will talk first 

about the challenges that were repeated the most and that affected the management of the 

class; then we'll talk about the opportunities we see and take advantage of to create a better 

learning environment for students. 
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In the first place, despite having planned our sessions with specific time for each activity, 

one of the most common challenges was time management. This occurred because in 

traditional activities such as writing the students took much more time, since being such a large 

group they could have different levels of proficiency in this skill: 

This activity took a long time, since some phrases were repeated and the students were 
expected to understand the story and learn new words.  
(Field Diary - Date 23/09/22)  
 
Due to the number of students and the number of words they had to write, it took a long 
time to finish and therefore no other activities could be done.  

(Field Diary - Date 07/10/22)  
 
And, while some students who spent less time than others in these types of activities 

could distract others and affect even more the way in which the class was delivered: 

Several children took more time than necessary to write because they were distracted by 
their classmates and as teachers, we had to monitor each one of them so that they all 
had the same information. 
(Field diary - Date 23/09/2022)  
 
Secondly, as researchers we were able to show that student participation could be 

affected by factors such as group work, since in some cases this strategy, instead of being 

something positive that promoted collaborative work and learning achievement, distracted 

students creating disorder in the classroom.   

The activities in which the students must pay attention and participate constantly in a 
group are not a good idea for the explanation of the topic, since the children distract 
each other, it generates disorder in the class and they lose the thread of the story.  
(Field Diary - Date 23/09/22)  
 
Furthermore, we had to make use of other types of resources so that more students 

participated in the proposed activities without feeling pressured: 

We think that with only a small percentage of the classroom participating, it is necessary 
to find ways to randomly select students to participate, such as the use of roulette or 
other tools that allow all students to be an active part of the learning process for 
vocabulary acquisition, rather than having the same five students participate. 
 (Observation Diary - Date 21/10/22)  
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On the other hand, throughout our implementation we were also able to find 

opportunities to improve classroom management. To begin with, although previously we 

mentioned group work as a challenge during the explanation of the topics, when developing the 

activities, we were able to obtain positive results since they generated a good atmosphere 

among the students. 

Group assessable activities allow for a more active environment and generate 
camaraderie among students by complementing their knowledge. (Observation Diary - 

Date 30/09/22)  
 
However, although group activities were a great option, we never left individual work 

aside as they allowed us to identify student understanding: 

It is also necessary to do individual activities in which they can demonstrate 
understanding and development of skills without the help of third parties. (Observation 

Diary - Date 30/09/22)  
 

Also, since we noticed earlier that the written activities were not liked by the students 

and affected the estimated time of the activities, we decided to implement more games that 

made the learning memorable for the students. 

Children often do not enjoy writing activities. The implementation of games in order to 
review the topics, words or actions seen can considerably help the way in which 
students remember and apply this new knowledge.  

(Observation Diary - Date 07/10/22)  
 
In addition, at some point in cycle two a conflict arose between the students; Taking into 

account the reflections on self-awareness during cycle one, this situation became an opportunity 

to apply what we had seen during the previous sessions and discuss a solution to the problem: 

Conflicts that arise in the classroom can be solved through dialogue and recognition of 
the facts that initiated them.  

(Observation Diary - Date 21/10/22)  
 
In conclusion, for us the management of the classes was a fundamental factor of our 

implementation. Although challenges arose during the classes, we were able to learn from them 

to solve them and in the same way take advantage of the opportunities that we saw in each 
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session. For this reason, we consider that classroom management was a positive aspect of our 

implementation and of our preparation as teachers in training. 

 

5.2.3 How reflexive and objective-based class preparation allowed students' learning? 

 

What did we reflect on? 

 

For this second cycle, it was essential to focus the activities in light of the project 

objectives and the results obtained in the previous cycle in order to have a successful 

implementation both for the children's learning and for the development of our research. Thus, 

the preparation of the classes was focused on the understanding of the students and the 

development of the necessary skills to learn a second language. 

 

To begin with, the first thing we took into account was to create an environment in which 

students could work comfortably and feel good sharing their opinions. Anderson (2022) stated 

that by improving the general classroom environment, student motivation could be improved, 

confidence levels and academic performance (p.40). For this reason, it was important within the 

implementation to use this element to develop the activities in a timely manner. 

Although our approach is for children to learn about the emotions they feel every day, we 
must also create environments or group activities in which they can feel comfortable. 
(Field diary - Date 09/09/22) 
 
With this in mind, we decided to carry out strategies and activities that would improve 

some language skills and vocabulary building, as well as resources that we had not previously 

worked on. The following data evidence what it says: 

The activity to recognize emotions in English allowed the teachers to identify at a global 
level if throughout the implementation of the project the students learned the vocabulary 
related to this topic. 

(Observation diary - Date 28/10/22) 
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A recount was made of the fable that we had seen in the previous class together with the 
students to get back on topic 

(Field Diary - Date 07/10/22) 
 
The songs used have shown that children can learn words, but not recognize the 
general context of the situations in the fables, so music could be used as a tool to 
reinforce previously learned vocabulary, but not as a strategy to present the fables.  

(Observation Diary - Date 21/10/22) 
 

Plus, for us it was important that creativity and imagination were evident in the individual 

process of each student: 

Taking into account the creativity, imagination and perspective of the students in front of 
what they are seeing allows them to feel more excited to see and understand new fables 
and learn about more vocabulary. 

(Field diary - Date 30/09/22) 
 
On the other hand, during the preparation of the class, moments prepared to review the 

skills were taken into account, such as grammar and speaking: 

Ts makes sure everyone has the words spelled correctly. 

(Observation Diary - Date 07/10/22) 
 

Ss make an effort to say and pronounce sentences appropriately. 

(Observation Diary - Date 21/10/22) 
 
For the broken telephone activity, we took into account phrases that were short and easy 
for the students to pronounce.  

(Observation Diary - Date 21/10/22) 
 

Finally, assessment was an important step to achieve better learning in the classroom. 

Although as teachers we apply evaluation, we believe that students should have an active role 

in their own learning; This is why during our planning we also included moments in which 

students practiced self-assessment and from this they reflected on their academic performance. 

Ts stop by each student's desk to grade their process and prevent them from cheating 
and correcting their answers.  
(Observation Diary - Date 28/10/22) 
 
We believe that self-assessment is an appropriate method for our population, as it allows 
us to recognize the different levels of learning that each student achieved.  

(Observation Diary - Date 28/10/22) 
 
We think that self-assessment should be present in other activities so that students can 
reflect on their performance and learning.  



65 

 

(Observation Diary - Date 28/10/22) 
 

Reflection on class preparation was important for us because it allowed us to consider 

different factors that influence student learning, such as second language learning skills, class 

time and the way in which resources and activities are carried out, as well as the relevance of 

applying teacher and student evaluation of their own process. Taking all this into account, we 

believe that our plans were carefully applied and contributed to student learning.  

 

To summarize, as a result of all of the above, the planning of the class took into account 

the objectives of the class, the likes and background of the students to generate a good 

atmosphere during the classes; this in order for students to feel engaged with the activities and 

resources presented. On top of that, although our planning was 100% thought in line with the 

students and the good management of the class, complications arose that affected the classes 

in a negative way. However, when reflecting on what was previously seen, solutions could be 

found that helped build a better learning process. 

6. DISCUSSION 

 

 

In the following section we will contrast and discuss the previously obtained results in 

our research with the theoretical framework that guided our project, in order to answer the 

research question initially posed: How does implementing fables inside the English classroom 

help students develop emotional Self-awareness as their vocabulary-building processes related 

to emotions improve? To solve this, two main themes arose, which we will mention below: 

6.1 Fables for vocabulary teaching and learning 
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By carrying out this action research, we were able to realize that fables were a favorable 

tool for the development and acquisition of factors such as self-awareness and vocabulary. The 

fables as the cornerstone of our research project allowed us to understand that it was a great 

strategy in the classroom, since it functioned as a moldable and adaptable element that works 

according to the desired result and, therefore, can be used in different ways and at different 

times of a class time (Pardo, 2018, p. 24). 

 

Thus, implementing fables for teaching meant defining learning objectives, such as 

vocabulary acquisition. For us, as teachers as well as researchers, it is essential that students 

acquire the necessary vocabulary for class progress, since students will not understand others 

and express themselves if they do not have sufficient vocabulary (Coxhead, 2013). Vocabulary 

building was fundamental in our classes, since Allen (2007) suggests that "by discussing and 

grouping the words into categories, students are creating attributes of the words in relation to 

each other and the topic being studied" (p. 26), this in order to achieve the academic objectives 

proposed to learn a second language. In this way we were able to think and plan the activities 

having the fable as a fundamental basis for learning. 

 

In addition to the above, Santana (2005) states that besides communicating, the fable 

teaches and entertains; because of this, it can be described as a didactic resource. Thus, as we 

progressed with the fables we were able to develop our implementation plan, in such a way that 

during the classes we noticed great participation by the students, who felt more comfortable 

participating, either because they had questions about the class or because they wanted to 

express in their own words how a character felt or what were the key points of the fable, this 

allows to create a school environment where students will improve their disposition to participate 

taking into account how stories can be related with their personal life (Ee, 2009; Hirst and 

Slavik, 1998).  In the same way, the use of fables also contributed to group work as well as 
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collaboration among students. 

6.2. Developing self-awareness through fables 

 

As mentioned in the course of this research, self-knowledge was another of the main 

objectives to be developed, so we tried to determine if the fables, apart from achieving learning, 

were a tool that individually improved the performance of students at such an early age; this 

was aligned to what Goleman (2006) mentioned, “in the early elementary years students should 

learn to recognize and accurately label their emotions and how they lead them to act” (para. 7). 

This was evidenced in our findings because the children were young, in some specific cases the 

use of the fables made them understand their emotions and reflect on the actions of the 

characters. 

 

On the other hand, as Rodriguez (2010) states, the fable does have a manifested 

didactic intention and we find it in the moral. This was present in our findings since it not only 

allowed the children to mention it but also to relate it to a situation in their daily lives. Here we 

can also highlight what Goleman (2006) says by trying to develop self-awareness. Other 

aspects that students improved were the management of their emotions, behavior, empathy 

towards their peers, and also academic performance. In our findings, it is evident how the 

children became stronger and began to participate in the activities and expose their points of 

view in front of all their classmates. 

 

Unfortunately this did not happen in all cases as mentioned above, most of the children 

did not achieve the objective that refers to demonstrate how the implementation of fables 

develops self-awareness, because contrary to what Lantieri & Goleman (2014) states, in such a 

short implementation, not all the participant children managed to master their emotions or 
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improve their self-awareness and this was reflected in their learning, since they did not perform 

the tasks or group activities, which showed a low performance in their learning process.  

7. CONCLUSIONS 

  

In this section, we summarize the key elements that derived from the research questions 

of our study which sought to understand how implementing fables inside the English classroom 

help students develop emotional self-awareness as their vocabulary-building processes related 

to emotions improve inside a public school in Bogotá. 

 

● We decided to use AR for the implementation of our classes, since it had different 

phases, which were planning, action, observation, and reflection; and from this we were 

able to create a single didactic unit where the characteristics of the participants were 

taken into account to improve their performance in English class. This implementation 

was divided into two cycles where each phase of AR was taken into account. 

 

● Three main categories were constituted after the analysis of the data: 1. Fables and 

interactive strategies to improve teaching and learning processes, 2. Self-Awareness 

development inside the classroom, and 3. Teachers' reflections of class design and 

preparation. These categories corresponded to the two cycles in which we divided our 

implementation: first, the approach of students to fables as a resource for the English 

class; second, how students demonstrate their learning and engagement during classes. 

 

● In relation to the data collection instruments, the use of the observation diary and the 

field diaries allowed us to identify and reflect on what happened during the class in 

academic terms and in class management. In addition, thanks to the semi-structured 
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interviews, the participants were able to give their opinion about the classes and 

demonstrate what they had learned during the sessions. 

 

● The fables allowed students to identify everyday life situations and reflect on how their 

actions and emotions can affect others. In addition, from the moral they were able to 

analyze the situations presented and make both individual and collective decisions that 

would positively affect everyone. 

 

● It was evident that the students had a significant learning of both vocabulary-building 

and self-awareness thanks to the fables and the activities proposed in class. This could 

be observed in the increase in participation during the classes, in which the students 

talked about their emotions, recognized those of others and also made use of the 

vocabulary seen in the stories. 

 

● We believe that the use of traditional resources and activities together with interactive 

ones was of the utmost importance to achieve the objectives proposed in this research. 

However, we consider that classroom management is also an important factor to 

consider in order to achieve a safe and rewarding learning environment for students. 

 

● In order to improve our classes, we had to analyze the context of the students and their 

likes, as well as being willing to make changes in the planning taking into account 

situations presented by the educational institution. This in order for students to feel 

attracted to the class but also for there to be significant learning. 

 

● It is important to take into account the positive and negative emotions within the class, 

since they directly affect the participants and also the way in which the class is being 
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carried out. This is why, when identifying negative emotions, these were immediately 

handled by the teachers and in the same way used as an example so that the students 

could reflect on those specific situations. 

 

● We must highlight the fact that the use of AR with such a young population requires 

time, careful planning of activities and resources, patience, etc. During the 

implementation, challenging situations such as class environment, classroom 

management and time management may arise on the part of the institution or the 

students themselves. 

8. LIMITATIONS AND THE WAY FORWARD 

 

 

This first section describes the limitations of this study. In the first place, the 

implementation of our research was carried out in a non-bilingual public school, which meant 

that the English level of the students was basic and limited to low vocabulary. In addition, due to 

the fact that the children were receiving virtual classes for approximately two years because of 

the pandemic caused by Covid-19, the reading and writing skills were at different levels for each 

student, which became a limitation when it came to developing classroom activities. 

 

In the second place, while conducting the research, some classes were canceled 

because the school had previously scheduled institutional activities, such as family day and 

recess week, which prevented us from conducting our English classes on a regular basis. 

 

Finally, the class time to carry out the implementation each week was limited, preventing 

the development of the activities previously planned for each session. This, combined with the 
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limited foreign language skills of the students, influenced the number of fables, vocabulary, and 

sessions, which affected the weekly replanning of the classes. Finally, the class time to carry 

out the implementation each week was limited, which generated difficulties in the development 

of self-awareness and prevented the realization of the activities previously planned for each 

session. This, combined with the limited foreign language skills of the students, proved to be a 

linguistic barrier between what we wanted to teach and what the children learned; in addition, it 

influenced the number of fables, vocabulary, and sessions, which affected the weekly 

replanning of the classes. 

 

This second section contains further recommendations for researchers interested in 

developing further investigation related to this study. 

 

We believe that both the process of building vocabulary using literary resources and 

working on self-awareness with children are fields in which it is necessary to continue working 

and much more research can be carried out. In the first place, in Bogotá there are many schools 

in which there are populations that need to improve their vocabulary building process, there is 

also the possibility of using an infinite number of resources and activities, as well as new 

methodologies that motivate students and, in this way, contribute to this field proving what 

works with these populations. 

 

Secondly, the field of emotions within the classroom and self-awareness, especially in 

children who are in the first years of school, is limited and there is not much research on it. 

According to Daniel Goleman (2006), it is necessary to promote emotional intelligence in the 

academic context since it allows students to recognize emotions and likewise act correctly 

(para. 7). Bearing this in mind, we believe that there are several research opportunities on this 
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topic, for example research on family contexts and how these positively or negatively affect the 

way in which students recognize their emotions and act based on them.  

 

On the other hand, the emotions inside the classroom and the management of the 

classes are usually related and one affects the other; taking this into account, we believe that 

there is a need for research projects on strategies that promote both in a healthy and productive 

way with children who come from complicated contexts. 

 

Finally, the use of AR research allows for a process of different phases that, as 

researchers, helps us to be more reflective about our own research and ourselves as pre-

service teachers and researchers, therefore we recommend using this methodology with this 

type of research and population. 
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12.2 Appendix 2: Parents informed consent. 
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12.3 Appendix 3: Participants informed assent. 
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